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MUSEUM PEDAGOGY IN COMPREHENSIVE SECONDARY SCHOOL
EDUCATIONAL PROCESS

Ukrainian pedagogical science has lately been godsy considerable
changes, especially in the context of implementiagy educational forms, methods,
and techniques. A new field in modern educatiomakrse, which is actively
bringing such innovation to schools, is museum gedg, which sets the framework
for conducting classes in various disciplines (@yyi, history, physics, music, natural
sciences, arts and culture, etc.) in the museunfsrobringing museum pieces to
school. A critical aspect of introducing museum gupujy is the choice of effective
methods and techniques appropriate for conductimyy snnovative classes. These
methods and techniques have been specificallyemdar museums, since they not
only regulate the way children perceive the woedthetically, develop abstract and
associative thinking, but develop children’s peediiy and identity.

Topical issues related to museum pedagogy have $tedred by foreign, as
well as national scholars (T. Belofastova, Y. Vamal Y. Klyuchko, I|. Kossova,
Y. Medvedyeva, B. Stolyarov, S. Foksin, Z. Shynchik. Yukhnevych, et al.),
whose works cover various aspects of the orgaoizawf the educational
environment in museums, teacher-student interactdevelopment of students’
learning activity. At the same time, different wayfsteacher-student interaction in
the museum have been beyond the focus of thesestud

The aim of our research is to introduce, study, andlyze the methods and
techniques used in museum pedagogy in secondaoplscin the context of modern
developments in education.

It should be mentioned that the ideas about theathinal value of museums,

as well as the innovative approach to visitorshasparticipants of the dialogue, were



first introduced by German scientists G. Kerschanst, A. Lichtwark, and
A. Freudenthal. For instance, A. Lichtwark was fingt to stress the necessity for a
differentiated approach to museum visitors. He altoduced and described the role
of a mediator in the museum (a museum pedagogubd kelps visitors to
communicate with the art, enhancing their abildyobserve and relish the works of
art [7, p. 25].

Educational efforts became important part of museuonk, which brought
about new research in this field. In Russia, tmgiative was supported by
educational authorities, which facilitated the bBsfiment ofThe Education Museum
(St. Petersburg). The Museum became a social, redseand educational center
which addressed critical issues in education umitihe creative efforts of the
renowned teachers, such as N. Korff, D. Semenovi.eggaft, P. Kapteryev,
L. Modzalevsky, A. Ostrogorsky, I. Paulson, P.RedkK. Sent-ller, et al. Its
presentation atVorld Exhibitionin 1875 in Paris encouraged revolutionary changes
in understanding museums’ educational functiondomode [1].

Already in the 1920s, first children museums wenenfled in Moscow. They
used such museum pedagogy methods as “immersiatfieimistorical epoch, role-
play, as well as research, reproductive, and situnlanethods. Initially, they were
promoted by N. Bartram, the founder and directothef firstRussian Toys Museum
(modernArt and Pedagogical Toy Museum of Russian Acadeifydacation in
Sergiev Posad). His educational ideas were shapelebstrong feeling of personal
responsibility for the destiny of the society amndture.

The museums that were particularly concerned with drganization of the
educational process were pedagogical museums. rBusbums took advantage of a
variety of visual training materials to introdu@athers to the methodology of using
technology in education.

School museums attempted to combine the methodkinsgedagogical and
children museums, introducing information-intensstedy material with the help of
a role-play or by allowing children to study an exdij directly (to hold it in their
hands, try to start its mechanism, perform a aetask with its help). [4, p. 25].



At the same time, the so-called “museums-worksh@irded children the
opportunity to get involved in the process of musexhibits preparation (it is well-
known that learning is faster and better if leasr@eate the object themselves, rather
than are being told about it).

To determine the specific features of museum peglagmethods and
techniques, it is necessary to analyze other ceshtexperience in this field.
Important findings in museum pedagogy were repoitethe USA, where class
sessions in museums are more popular within therspdf informal education rather
than academic one. This is also consistent withntiaen directions of American
museums’ work with the visitors, namely culturagécreational, and educational
(which ensures the fulfillment of school educatiasks and related to them practical
goals, as well as achieving mastery in the arts).[@4].

In the American model of children’s museums, theleasis is placed on the
word “children” [3, p. 11]. The primary task of tihenerican museum pedagogues is
to immerse children in the atmosphere of play amekeature, which helps them to
unwittingly acquire knowledge and make discoveridfus, teaching through
organized play in the play environment is cominghe fore.

An example of such an approachTlise Grandparents’ Attieexhibit in one of
the oldest children’s museums in the worlthe Boston Children's Museuimd the
exhibits in The Children’s Museum of Indianapoleafuring a wooden hut of the
pilgrims, a city street from the beginning of tH#" Zentury, and the operational™9
Century carousel.

The European museum pedagogy model stresses thd twouseum”
[3, p. 11]. Contrary to the American model, botlueational and collection value of
an exhibit is considered. Only some museum piecesalowed to touch, and the
central role during sessions belong to museum axgatr teachers. Immersion in the
historical reality and corresponding cultural comtss one of the key ideas in the
European museums. Their projects provide childrégh the opportunity to plunge
into the reconstructed reality, the atmosphere diffarent life, feel their belonging

to the history and culture of their own country, \ell as other peoples’ and



countries’ cultures.

In France, the priority is usually given to thedsuats’ logical/analytical and
emotional/personal perception in the museum enmeni. The Musee d'Orsay
publishes visit information sheets, which contagct®ns on the aims and tasks of
exhibits, methodological recommendations, list eferences, and museum visit
plans. There is also a short analysis of the pigcesented in the exhibit [1]. The
English school is famous for the ideas of Ch. GiBhsth, A. Wittlin, H. Osborne,
who introduced the children’s aesthetic educat@mmuuseums (so-called “gallery
education”).

Museum pedagogy in Ukraine is going through thaldsthment stage at the
moment. Therefore, the cooperation between musamehschools is sporadic and is
based on the enthusiasm of individual teachers wghbfficient (or no whatsoever)
support of the state. There can be named only a demters where constant
cooperation of teachers and students within thepesad museum pedagogy takes
place: The National Art Museum of Ukraine, National KieseRersk Historic-
Cultural Preserve, Sukhomlinsky Ukrainian Colle@dfgyiv), Dnipropetrovs’k State
Historical Museum(Dnipropetrovs’k), Bleshchunov’'s House (The Municipal O.
Bleshchunov Private Collections Musguand Odessa Regional History Museum
Kirovohrad Artistic Memorial Museum(Kirovohrad), Crimean Ethnographic
Museum(Simferopol),Mykolaiv Regional Museum of Local Loféykolaiv), Rivhe
Regional Museum of Local Lor@ivne), several museums in L'viv Fhe L'viv
Historical Museum, L'viv Museum of the History @ligion, etc.

The choice of an appropriate method in museum pEgag an important
Issue, since each such method contributes to blettewledge acquisition by the
students and enriches their sensory experience.eder, it defines learning
outcomes and, as a consequence, the developmeatsoinality and cognitive sphere
of the child. The afore-mentioned conditions proentite formation of an aesthetic
taste and broader outlook, create opportunitiesafistract, logical, and analytical
thinking, the development of which starts at sclrags.

B. Stolyarov, a Russian scientist working in theldiof museum pedagogy,



suggested a model of museum educational procesgistimjuished the following:

. the components of the museum educational procesase{im
environment: museum facilities, area around museexiibits, museum pieces;
visitor; museum pedagogue);

. the forms of the museum educational process (mustwm class
sessions in museum rooms or studios; lecture);

. methodological framework of the museum educatipnatess (dialogue
with the museum piece, museum pedagogue, and athersjudents); and

. the principles of communication (partner relatitmetween students and
teachers on the basis of their life experiencegradtive approach: a human being
memorizes only what he/she is directly involvedtimough actions; integrative:
enabling logical, analytical, sensory, psychomatmannels of perception, etc.) [6, p.
17 — 25].

The components of this model reflect quite pregiseé major elements that
should be actualized during a class session ourairidahe museum. Each of them is
inseparably connected with the educational procetise museum, and the failure to
take account of each of them will alter the leagrexperience of the students.

Preparing a class session in the museum, it isseape to learn about the
peculiarities of the museum environment, choose nlost appropriate type of a
lesson, methods (ways) of interaction with studeasswell as to skillfully adjust
them to the students’ developmental profile andtdeeher's expertise. Employing
this museum educational process model, the teacrenffer a wealth of activities
during the lesson, which will bring immediate preat outcomes.

General pedagogical teaching methods are mostgrnicert with the methods
used in the museums. Classification of didactichmé$ by the source of knowledge
and the nature of students’ cognitive activity pplecable to the museum lessons as
well.

Thus, story-telling and discussion, as verbal miéthcan be used to study the
history of a piece and the features of the hisabepoch it belongs to; illustration and

demonstration are appropriate for an exhibit tpuoplem-solving can be applied to



introduce a certain idea underlying the exhibit atiee peculiarities of its
implementation, as well as elicit information frahe students about their impression
of the lesson, etc.

Among specific museum pedagogy methods, the fofigvare distinguished:
“immersion” in a historical epoch, role-play to &fl& students to “live through”
certain historical and cultural events, informatigeoductive, reproductive, research,
reconstruction, comparative analogies, associatiwogeling, comparative analysis,
and advanced encouragement methods [4, p. 32].

The method of advanced encouragement bears gresttiph It presupposes
that the museum specialist builds his/her intesactvith the visitors encouraging
them and stimulating their activity, trying to assupositive emotions. For instance,
conducting a tour on Expressionism, the teaches tto reveal and transmit the
variety of artists’ feelings, “infect” his/her stets with these feelings, expose the
author’s emotions while painting, and help themarathnd the way the artist saw the
realization of his/her ideas and thoughts.

We had an opportunity to analyze the applicatiomofilern museum pedagogy
methods and techniques during the integrated &ristian ethics, Ukrainiaartistic
culture, and world artistic culture lessons; wealsited some of these lessons while
organizing and supervising students’ teaching pract Comprehensive Secondary
School #50 in L'viv. The school has launched anduscessfully implementing a
project entitledSchool and Museum: Working Togetherder the supervision of
Teacher Emeritus of Ukraine I. Laskiy, which invedvconducting integrated music,
arts, and artistic culture classes.

An important component of any method is a teackaefnique, which ensures
that the teaching material is fully covered, allodstermining its primary and
secondary elements and sequentially achieving tims @et. The choice of the
method and techniques should be made paying st2akion to the developmental
and individual differences of each child.

Primary school children exhibit concrete image kimg, direct perception, and

short attention span. Working with them requireésgiserbal and practical methods:



fiction/story games, “living through” an epoch ar avent, discussions, drawing in
location or from memory, and drama techniques.

Middle school children develop abstract thinkingtional approach starts
dominating over emotional thinking. The most appiate teaching methods for this
age group are practical and problem-solving methadsnparative, drawing in
location, making plans and schemes, and reseatieftyac

Dealing with senior students, the teacher showte tato consideration that
their abstract thinking is fully developed and thiair intellectual level is higher;
these allows for the effective use of problem-salviand research methods:
conferencing, writing reports, preparing and comitigcnuseum tours [5, p. 32 — 33].

Students’ prior knowledge is an important varialleen planning a class
session in the museum. Among other pre-visit aearents are introducing students
to an exhibition plan, choosing the best routettogr and determining beforehand
how appealing they are for the students [5, p. 33].

On the basis of the class sessions taught to \s&msghool and university
students, such museum pedagogy techniques carfibedde

. demonstrationis the main technique and component of a museasscl
session, which directs students’ attention to #wures and characteristics of the
objects. It can be used for any age group, as iohaiNs of all ages can easily
perceive visual information. Its use requires ¢ngasuitable atmosphere, making
sure that the time allocated for observation iqadee, and that museum pieces are
interesting for the students.

For primary school children, uninterrupted obseaoratperiod is usually
shorter, because of their shorter attention spaerefore, the number of distracters
should be minimal. The demonstration techniqueuiseqversatile and, as such, can
be used to work with arts, sculpture, ceramicshewtogical artifacts, and technical
devices (the listed objects can be observed dyremtld studied by means of
observation). The field, in which the demonstratimthnique is seen from a
somewhat different perspective, is music. In tlise; it should rather be termed “the

listening technique”, since it implies activatintudents’ hearing perception mode



[2, p. 110];

. commentings employed when an exhibit is demonstrated in @ or
IS movable. This technique can be implemented rmdiffdy depending on the
developmental profile of students: for primary sahchildren, it can take the form of
a game, and the explanation should contain moretipad information and exciting
facts. Senior students can process more sciemmtificcmation, terms, references to
various sources of information. The commenting memplne is appropriate to use
while observing the exhibit to achieve the feeling historical events and
evolutionary processes “unfolding” in front of thisitors, for instance, at mechanical
appliances or folk crafts exhibit in the context tbkir change and improvement
overtime;

. with the help ofmovement techniqustudents can learn about museum
exhibits and consolidate their knowledge. Theirerion is usually directed to
specific details: for example, visiting nationaktames exhibition they focus on both
the general image of a piece of clothing and theulrities of fabric production,
sewing techniques, which depend on culture, regiosiorical epoch, traditions,
customs, and legends of a certain area.

At a natural history museum, students are askdddes on such aspects as
animal body frame, fur color, ways of self-protentiand eating habits, the
peculiarities of their appearance; the presencanbus chemical elements in plants
(depending on the area and functions). The emplayrog this technique is most
suitable for more senior children, as their at@migpan and way of thinking enable
them to remember small and inconspicuous detaégs afbject;

* reconstruction techniquewvolves recreation of events and epochs by vivid
story-telling, which “turns” the listener into thgarticipant of an event or situation.
The advantage of this technique is that it workeatifvely with any age group. On
the other hand, it is difficult to use when dealingh cultural and artistic exhibits.
One possible development in this case is offeringents to create a similar piece on
their own. Thus, in the process of such individeaonstruction, they will be able to

evaluate the artistic skill of an author.



Immersion in a historical epoch can be realized theatrical role-play, which
will give students with the opportunity to wear tbestumes of the epoch, use the
appliances and everyday objects of the previoutiges, and, therefore, feel what it
was like to live in those times;

. event localization techniquis characterized by a particularly intensive
emotional influence. It consists of “tying” a centdistorical event to the place. For
instance, analyzing a work of art, one can empbatsie fact, that it was created by
the individual who lived in this city, house and deaan important contribution to
cultural and educational development of the citprébver, it can be mentioned that
it was used by famous people or affected the caafrige city’s or country’s history;

¢ comparison techniquamplies comparing and contrasting different feasur
of the same museum piece or of different piecess the features and peculiarities
of objects in various historical epochs and the Weeyauthors express their feelings
in the works of art can be subject to comparisar.dxample, visiting an exhibition
devoted to everyday objects of various historigaials, students can be explained
how these objects changed overtime; the increasencfionality of these items and
their variety may also be mentioned. At the exiobitof the 18' Century icon-
painting, students can speculate on the differeméemages created by different
artists, in accordance with their denominationjoregetc. This technique stimulates a
faster development of analytical thinking; and

¢ quotation techniquallows focusing the visitors’ interest on a padacuact,
event, phenomenon and gives teacher’'s words maghtv& he use of this technique
will be most effective for middle and high schoblldren, since it involves analyzing
numerous facts. This age is the time for analytieald abstracts thinking
development, which requires more information greddon established facts,
because teenagers are prone to doubting and eatiggeiTherefore, the teacher has
to support his/her speech with proven and confirfaets.

Analyzing students’ lessons given during their bhdag practice at
Comprehensive Secondary School #50 (L'viv), we hdetermined that the afore-

named techniques were most effective while studyhey topic The Outstanding



Works of Icon Painting of the 4 18" Centuriesin the museums of L'vivThe

L'viv Art Palaceand The A. Sheptytsky National Museurhe exhibit, for instance,
featured such iconSaint George the Dragoslayét4™ Century, Stanylya Village),
Archangel Michael with Scenes lllustrating his A(td" Century, Raduzh Village,
Lemkivschyna),Virgin Hodigitria (14" Century, the town of Krasiv)The Shroud
(15" Century, Zhyrivka Village)Virgin Hodigitria with Praise (14" Century, the
town of Belz), etc.

These class sessions are usually conducted duridgstave period, for
example, before New Year and Christmas, when th&l’'€heveryday life is
intertwined with the religious tradition. Duringetllesson, various museum pedagogy
techniques are used: demonstration technique © tesetroduce children to icon-
painting and historical epoch; reconstruction tégh@ implies making a presentation
in such a way that it will immerse the listenerghe atmosphere of sanctity, peace
and respect for the holy icons, the world of thes a¢ God related to the images of
the saints depicted; localization of events teamice employed to emphasize the
connection of the topic of the lesson to the tradg of the period or is realized when
the legends associated with the images are studies.

Icons are usually demonstrated with a piece of oyusimelyAve Mariasung
by G. Caccini, D. Bortnyansky&oncerto 3 (part 2)and Christmas carols sung by a
church choir, on the background.

After touring the exhibit, students are offeredraative task, which allows
them to express their feelings and emotions broaghby it, describe the ideas and
nature of the music heard, try to determine whghést values of humanity were
conveyed inVirgin Hodigitria with Praise share their own thoughts about the exhibit
talking about the icon that impressed them most.

We believe that for high school students the usadefinced level tasks aimed
at interpreting the pieces (icons), discussingdlift or controversial issues are most
suitable.

As for the techniques, the importance of demonsetratas to be emphasized

again. In addition to the aspects mentioned, ividies information on how the works



of art were created, the artists’ biographies, gdaehere the icons had been kept
before they appeared in a museum. The movememiteehdraws the attention to
the style of creation, its peculiarities and cgomslence to the historical epoch. The
reconstruction technique can be implemented by impjaymusic stimulating
immersion into the historical atmosphere. The evémtalization technique helps to
show the connection of the icons presented witlctheches, artists’ contributions to
country’s and city’s spiritual life. Comparison prdes for the opportunity to
correlate different styles and techniques, as agllarious authors’ interpretations of
the image of the same saints.

After visiting the museum, senior students areretfea creative task, similar to
that suggested for primary school children. It banfurther sophisticated by means
of introducing more facts, motivating them to thiwky these particular icons were
created by a certain artist, and why this particstgle and technique were applied.

During the academic year, students enrich not dmyr knowledge, but also
their spiritual world; they are afforded the oppmity to observe a variety of the
authors’ feelings, become more aware of the valoeé meaning of the many
Christian traditions, which cultivates reverencetfeir national values.

The key to conducting a successful class sessidhigfkind is, in the first
place, attention to the choice of appropriate neghand techniques. Their optimal
selection is half the battle; individual peculieas of the class should also be taken
into consideration, as well as suitable presematibinformation, class conditions
and the atmosphere are to be made allowance for.

On the basis of the analysis of the above-distsiged 12 main methods in
museum pedagogy and 7 techniques, used withinsbhepe, it should be mentioned
that their application in a comprehensive secondahool can be quite varied. This
variety capitalizes on the successful combinatidn tiee technique with the
developmental profile of the group of students, ¢heice of a lesson type and goal,
its topic and exhibit’s details. It brings abou tudy of different aspects of their use
in schools (regularity; motivation for conductingck class sessions; children’s

learning activity and professional skills of teacheand museum specialists;



designing creative tasks; creating an appropridteogphere; cooperation with
informal education; paying attention to the chilusedevelopmental profile, and so
on).

Further research in this area can be devoted tanentg museum and school
cooperation aimed at raising the awareness of tkeaitlan cultural heritage,
preserving national values and traditions. Humadmina of education and
development of museum pedagogy will not only helpoeirage aesthetic perception
in the youth, but considerably improve the welfarel prestige of our unique and
incredibly rich museums.
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Educational Process

This article examines the peculiarities of variouedels of teacher-student
interaction in the museum environment, as well eterdnines the conditions for the
museum pedagogy methods and techniques to be us&uy dntegrated class
sessions for students of different age groups.udeeof museum pedagogy methods
in modern school is analyzed.

Key words museum, museum pedagogy, teacher, students, teshata

process, method, school, interaction.

Kapamanos O. B. My3eiiHa nefarorika B Hap4ajibHO-BUXOBHOMY Ipoueci
3araJibHOOCBITHBOI IIKOJIH

VY crarTti mpoaHamizoBaHO OCOOJMBOCTI peamizamii pi3HUX MOJENeH B3aeMO/Iii
BUUTENSI ¥ y4HS Y TPOCTOPI My3er0, BU3HAYEHO YMOBU BUKOPUCTAaHHS METOMIB i
pUHOMIB MY3€HHOI IeIaroriKi Ha IHTETPOBAHMUX 3aHATTAX JUIsI YUHIB PI3HOTO BIKY,
OOTPYHTOBAHO 3aCTOCYBAHHS MY3EHHO-TICIAaTOTIYHIX METOJIB y CYYacHIN MpaKTHIIl
IIKOJIH.

Knrouosi cnosa. myseit, My3eliHa TeJarorika, y4uTendb, YUeHb, HaBYAIbHHUMA

MPOIIEC, METO/I, IIIKOJIA, B3aEMOJIIS.

Kapamanos A. B. My3eiiHasd mnearoruka B Y4eOHO-BOCIHUTATEIbHOM
npouecce 00meodpazoBaTeJbLHOM MIKOJIbI

B cratbe npoaHanu3upoBaHbl OCOOCHHOCTH peaM3alliy pa3IudHbIX MOJIeNen
B3aMMOJECHUCTBUS YUHUTENS U YYCHUKA B MPOCTPAHCTBE My3€sl, ONPEIEIICHBI YCIOBUS
UCIIOJIb30BaHUsI METOJIOB U MPUEMOB MY3€MHOM NMEJArOrMKW Ha WHTETPUPOBAHHBIX
3aHSATUSX JJISI y4allluXcsli pa3HOTro BO3pacta, 0OOCHOBAHO HCIOJIb30BaHUE MY3EUHO-
NEJarornuecKux METOJ0B B IPAKTUKE COBPEMEHHOM IIKOJIBI.

Kniouesvie cnosa. Myseit, My3eiiHas nearoruka, y4uTesab, YICHUK, YICOHBIH

MPOIIECC, METOJ, I1IKOJIA, B3aUMOICHCTBUE.
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