UDC 37.015:78(430)

Stashevs’ka l. O.

MAIN TRENDS IN THE DEVELOPMENT OF MUSICAL
PEDAGOGICAL THOUGHT IN MODERN GERMANY

An outstanding role of music education in the tfarigng of musical and
cultural traditions, forming of the musical cultuw&the young generation, as well as
in the impact on the spiritual development and humaion of society, determines
the relevance of the study and implementation ef lllest practices of the world
music pedagogy into the national music education.

Analysis of scientific literature suggests that amiber of publications and
dissertations of national authors (A. Vil'chkovs'ka. Nikolaii, O. Rostovsky, A.
Sergienko, |I. Stashevs'ka, S. Ulanova, etc.) dedlsthe theoretical, practical, and
historical aspects of foreign musical pedagogicgleeience. At the same time, the
study of the trends of the development of modermsicall pedagogical thought in
different countries, as well as the analysis of ¢hatemporary foreign, particularly
German, approach to music education of childremthyoand adults, still remains
relevant. To address this, the article will idgntiie urgent tasks and main trends of
the development of musical pedagogical thought@énn@ny in the late 20th - early
21st Centuries.

One of the major objectives of the musical pedagglgesearch in Germany in
this period is the formation of cultural and anffotmgical foundations of music
education: study of the essence of music and d@isepin the inner and outer world of
the individual, phenomenon of musical influence dodctional value of music
education in various fields of human life and stgi@as well as natural ability for
music and factors of its further development.

In German scientific literature, music is viewedn different perspectiveas

an acoustic phenomenon, acoustic and symbol sysiesthetic piece - piece of art,



the language of feelings, historical document, ectbje self-expression of the
composersymbolic means of reflection and exploration of ittveer and outer world
of a human being, processes and outcomes of saoelations, means of
communication, education, self-expression, and-reelization of a individual,
source of aesthetic pleasure, cultural phenomewbich has its own autonomous
value and which is perceived and interpreted buyradn being based on his/her own
life (cognitive, emotional, psychomotor, etc.) esprce, etc. [1, p. 14; 2; 3, p. 63, et
al.].

Based on empirical research, German scientists al@esto make a conclusion
that, though having its distinctive emotional angressive potential, music is a
mediator between the rational and irrational, camgscand unconscious, thinking and
action. In the process of the creation, presemtaperception, and playing of music,
cognitive, emotional, practical, and activity fastoare of equal importance and,
therefore, music is recognized as a means of meetabtional, and physical
development of the individual [1, p. 21].

Common for the scientific publications in Germasyhe acknowledgement of
the multifunctional importance of music in humarfe liand society. However,
scientists point to the inability to predict acdetg the impact of music because
different personalities react differently to them®a piece of music in different
situations. It has also been established that tfleence of music can be either
positive or negative depending on the piece its#ifiation in which it is perceived,
intellectual and emotional development of the imdinal, his/her past life experience
and individual psychological characteristics (exéd, introvert, melancholic,
choleric, etc.), musical experience, ideas and kexdge about this piece, etc. [4].

This is in this context that the problem of muswatialization comes into fore
in the German society. New theories of musical a@ation focus not just on the
individual’'s adaptation to the musical life of theciety, but on the formation, due to
the acceptance or, conversely, rejection of varitmfers" by musical life, of an
individual style and forms of interaction with masiased on the knowledge of the

positive and negative potential of its influenceg57].



In addition to the individual musical efforts, angothe important factors of
musical socialization are concerts, music industrysic interests of parents,
relatives, friends, musical educational effort®tigh the media, music organizations,
churches, and specially organized music educatickindergartens, comprehensive
and music schools, institutions of higher learr{ygp. 158].

Musical aspect of music education remains to ba sethe transfer of musical
and cultural traditions and shaping the musicalcealof the individual. At the end of
the 1990s, a musical pedagogical discussion wawlea to consider re-directing
musical education on the formation of the key cowmpees that allow the individual
to address problems in the field of musical art amdich his/her own musical
experience [8, p. 25, 9, 10, p. 52, 11].

Aspects of musical competence are distinguishedrdicy to the major types
of musical activities (musical reception, produgtioreproduction, reflection,
transformation of music into other arts), rathearthby the components of
musicianship (ear for music, sense of rhythm, nalsieemory, etc.). Such approach
necessitates pragmatic preparation for real musactioe: conscious listening,
playing music, musical debates, use of media tdoggo etc., and, therefore,
competent use of music for personal and socialgaa® At the same time, among
the key elements of the musical competence, speufiisical knowledge, skills, and
abilities are named along with such personalityliqaa as creativity, readiness for
communication and cooperation, ability to concdetreeadership, etc. [9, p. 305, 10,
p. 52].

The transformation of the scientific ideas aboug thotential of music
significantly expands the ideas about the functignof the organized process of
music education and development, which embracesusperspectives. The mission
of music education is defined not only as the dgwelent of musical culture of the
individual and the society, but also as the sofutd urgent social problems, such as
dehumanization of the society, degradation of adstland moral values in children

and youth, significant increase of egocentrism embtl centrism, negative impact of



mass-media on the younger generation, competitiong different social groups,
increased child aggression, intolerance to otletcs,

Awareness of the multifunctional value of musicrppted German researchers
to empirically prove the essentiality and indis@mbty of music education for the
development of various spheres of the life of thaiviidual and the society. In this
regard, the research into the so-called "trandfec® or "transfer impact" of music
education in the psychological, socializing, mothkrapeutic, and other contexts
gains importance [8].

In September 8-9, 2003, the International ProfesgicCongress "Music for
Children" was organizeth Germany, where representatives of different toes
talked about their vision of the potential of muard music education [12, p. 7]. The
main outcome of the event was the definition of dpportunities for the positive
impact of music education on mental, social, enmatipaesthetic, creative, mental,
and physical development of children, qualitatrasformation of various aspects of
the life of the individual (meaning of life, commuaation, personal and social
identity, satisfaction, etc.), achievement and saguof peace and agreement
between the nations [12, p. 8].

An important conclusion of scientific observatiansthe music education of
adults is that music classes in adulthood are s® Valuable than in childhood and
adolescence for ensuring quality life: in additionthe artistic development proper,
music education contributes to the development loé fcreative potential,
communicative abilities of the adults, increasesatvareness of the joys of life, self-
esteem, helps to overcome crisis situations, inggowmood and performance,
develops skills of psychological self-regulatiorgadlership, stamina, and self-
discipline [13, p. 88 - 89].

Analysis and synthesis of the conclusions by Germpadagogues and
researchers regarding the need for music educé&biosociety and its individual
members allowed us to distinguish the following agreof the German music

pedagogy in this context:



— anthropological: creating and experiencing of musia specific way of human
existence, while music is the most natural way whan self-realization; dialogue
with music ensures harmonious development of thenamu potential and
personality;

— cultural/pedagogical: people are genuinely cultaad creative, music is an
integral part of human existence and it should \melable to every member of the
society as a manifestation of human culture; thieiesa of musical culture are
mastered in the process of music education;

— general pedagogical: people are open and recefatieelucation, and music is a
means of education; music education positivelyc$f@ot only the development of
musical skills, but also intellectual, creative, sthetic, social, emotional,
psychomotor potential of an individual, as wellcastributes to the formation of a
high-minded, sensitive and moral person

— aesthetic and educational: feelings play the kéy in the cognition, each of them
allows to get specific information about the rgalnd cannot be replaced with
another; music provides a unique opportunity fa tlevelopment of the sensory
sphere, aesthetic knowledge of the world and thendtion of aesthetic frame of
mind;

— social/pedagogical: music education is an effectimeans of the musical
socialization of the personality, individual andisb humanization, development of
social competence that includes communication,imead for social integration and
cooperation;

— therapeutic: music education provides opportusitier musical pedagogical
therapy [3, p. 53, 8, p. 29 - 43, 14, p. 167 - é&3].

An important foundation in the search for and samsation of the priorities of
music education and development, viewed in Germasical pedagogical literature
as integral components of music education in thenganic unity and
interdependence, is psychological and pedagogesgarch into the changes of
musical capacity and experience in the processiofam life — from the birth to the

old age.



According to the results of the empirical resealsh German scientists,
musical capacity is present from birth in, virtyalall the people except for persons
with sensory/receptive disabilities. Scientific ekments prove that even before the
birth (from about the seventh month of a woman pasgy), the baby can already
perceive acoustic, particularly, music signals. Hems recognize words and
melodies that they heard long before birth. Howgtrex extent to which the "musical
experience" of the embryo influences its furtheredepment is still an open issue in
psychology. As early as in the first months of thige, children demonstrate a
variety of musical abilities, distinguish rhythmoin discordancehigh and low
sounds, are able to perceive the changes in rhgtpattern and so on. Three years
old children easily recognize the mood of music aondnd coloring of different
instruments. Approximately by the age of six to esewears, tonal perception is
stabilized, singing capacity significantly rise®[16, p. 98 - 99].

On the other hand, researchers point out thattaltiee substantial individual
differences among children, it is impossible toedetine exactly which capabilities
correspond to which age. According to the reseéascihi. Gembris, the changes in
receptive, productive, and reproductive musicaliteds, interests, and tastes can be
defined either as an acquisition (improvement, agoyy, intensification, etc.) or as a
loss (restriction, limitation, reduction, etc.) [I& 51].

Individual differences in musical development arenditional to the
opportunities for the accumulation of musical exgace, which primarily depend on
genetic heritage and environment. It can both dateuand support the development
of this potential or, vice versa, delay it. The liearthe process of musical
socialization starts, the better the chances ®ffiulh development of the individual's
musical innateness and for music to become impbttaoughout his/her entire life.

German scientists state that, between two to feersy of age, the process of
acquiring the language of music is similar to tbatmastering a native language;
music classes in this period promote the rapid ldpweent of the sense of pitch,

metrorhythm, dynamics, and agogics. Conversely,milisical capacity is not



developed during this period, it will be much hartefill in the existing deficiency
in the future [14, p. 53 - 55, 15].

Empirical research suggests that young musicalntaléhave a set of
intellectual, sensory, emotional, hearing, andrumental/technical capacities. They
possess such character traits as ambition, eneoggciousness, self-discipline, and
self-criticism. An early beginning of the musicawlopment and hours of music
lessons daily are considered to be the key factmstributing to musical
achievements, the result of which, in its turn, etefs on the previous specific
musical and life experience, ways of thinking, gl and action, motivation,
concentration and endurance, interests, needsctatioas, emotional and physical
condition of the individual during classes, orgatiznal conditions (institutional,
timing, etc.), relevance of educational stratedppsals, methods, forms, intensity,
etc.) [17].

An important contribution to the theoretical foutidas of the German music
education is neurophysiologic research, which dessrlearning as the process of
changing neuronic links: nerve cells of the brduattare in demand tend to link to
each other. Therefore, the integrative nature afioyunvolving cognitive, emotional,
and physical processes and providing multichanees@ry/psychomotor stimulation
and balanced work of the hemispheres of the bemhances neuronic links and
optimizes brain activity [1, p. 23 - 27, 3, p. 83].

Compared to those who did not have (formal) musiacation, musically
educated people appear to be able to more effigipriicess sensory, emotional, and
intellectual information, as well as to have an awed sensorimotor ability.
Scientists specially emphasize the fact that nakilee positive changes in the brain
functioning are possible if regular musical tragistarts at the age of eight-nine
years old [1, p. 27, 230 - 231, 18, p. 242].

Proceeding from the conclusions of his own reseastwell as the provisions
of developmental psychology that thinking emerged develops on the basis and
due to action, W. Gruhn notes that music educatimuld be procedural and action-

oriented. The formation of musical concepts throagtive musical training should



precede declarative learning (verbal transmissiah rmastering of knowledge about
music) [16, p. 97 — 98].

Comparing music to verbal communication and seéiag a form of human
activity, a means of social communication and esgmn of the inner world of the
person similar to language, the scientist insibEt tmusic education should be
directed to the formation of the abilities to thinkd "communicate" musically (to
express the results of one’s own musical thinkimpugh language and music). He
also notes that, just like only after learning peak children can learn to read and
write, musical training should be of the followisgquence: the content of the lesson
Is mastered musically - through listening, singiptaying an instrument, and only
then discussed, described in special terms, reddsgeaneans of graphic symbols or
notes, in other words, connected with verbal and®lic associations [16, p. 96 -
99, 107 - 119].

Thus, modern German music and pedagogical literatdefines the
individual’'s musical activity as the determiningctiar in the formation of musical
experience. This experience, in its turn, detersiitme quality and scale of further
musical activity, which brings about, yet agaimea personal experiendénsuring
interrelation and mutual enrichment of musical pcagcand experience is the general
objective of music education, presented in the farinan infinite spiral which
gradually gains its pace both quantitatively andlitatively: action - skills -
knowledge —» understanding action - skills -~ knowledge- understanding and
so on during the entire life [19, p. 102, 20, pl. 15

According to the conclusions of the empirical amedretical research by
German scientists [14, p. 52 - 54, 16, 17, 18 ethd main provisions of music
pedagogy in the context of the knowledge on psydioal and physiological
foundations of music education and human developarenfollowing:

- every human being, to a larger or lesser degreeahannate musical capacity

both for the music perception and experience amdusic practice;



- musical talent is not a static personality featurajndergoes transformations
throughout life depending on the level of the depaient of music capacity (its
growth or loss);

- musical development is a part of the overall dgmelent of the personality and
Is associated with its mental, emotional, sociat] sensorimotor areas;

- musical capacity is a product of the natural inteom and mutual influence of
various factors related to the genetic potentidlyence of the environment, and
self-regulation on the general and musical devetyrof the individual;

- due to the integrative and balanced brain actiutythe process of musical
practice, music education becomes one of the mu&iential catalysts of
neurological processes and ensures a prolongetiviasga

- formation of the neurobiological structures necsgsd$ar musical activities is
only possible if they are activated in a specifiasmal way, which includes
person’s engagement into his/her own musical agtivi

- central task of music education is ensuring theerietation and mutual
enrichment of musical practice and experience; and

- theoretical knowledge, analytical and hermeneutieraction with music should
follow the formation of internal representations ofusic based on the
individual’'s music practice (receptive, productiveproductive, and reflective).

Thus, this is the individual and his/her music pa; but not music, that are
defined both as the starting point and as the tangthe search for didactic solutions
in music education.

Special vocal and instrumental pedagogy has enjogyadh less attention
compared to the problems of to mass music educatitimle German science of the
last decades. Representative of this area is thieed® generalize and systematize
theoretical foundations of teaching performing ,aits., the knowledge about the
features and overall musical development and emrturcaf a individual, psychology
of musical performance, ways and specific charactef mastering
musical/performance skills at different age perjodsthods of teaching singing and

playing a musical instrument. The following issuemain in the center of attention



of the contemporary musical pedagogical thoughtGermany: the problems of
development of musical talent, formation of innemsmgal ideas, musical thinking,
training of performing apparatus, movements, aneathing, molding of an

individual music performing style, stage skiligsychological training of future

musicians, performing interpretation of music, yamstrumental education, teaching
to play an instrument in groups, and so on.

Of particular relevance to the German musical pegagl literature in the late
20" - early 2% Centuries is the problem of the competition betweducation and
mass media, as well as the use of multimedia tédogpan the process of music
education [21, 22, 23, et al.].

Negative impact of modern mass media technologw fitee pedagogical point
of view is seen in the promotion of meaninglessresityped music, as well as in the
fact that the abuse of television stultifies muksisarception. German researchers
were able to confirm that increasing visualizatedrmusic reduces audio perception
capacity. Advertisement on television and radioobees the primary means of
musical socialization for many children [4, p. 342]

Among the important objectives of music educati@arman experts name the
formation of the ability to consciously and creatwuse new technical facilities to
construct one’s own musical space. Taking into aotothe advantages and
disadvantages of new media technology, pedagoggegmize that, despite full-scale
informatization and computerization of educatiohis ttechnology should not be
abused in music education (among the exampleschf &louse are organization of the
educational process using exclusively computemsoé or lack of live music during
classes). In the other words, technology is vieag@n integral, but supplementary
means of music education.

The conducted analysis allowed us to state thatoities of the German music
pedagogy of the late 20 early 2% Centuries is on the cultural and anthropological,
psychological, neuro-physiological, and didactipexts of music education and

development, as well as on the impact of music mndic education on life of the



individual and the entire society, and the use oflenn information technology in the
music educational process.

The main trends of the musical pedagogical thougmodern Germany are:
humanistic orientation; desire to integrate theeeigmce of the past and the present,
theory and practice, establish relations betweensieangpedagogy and other
disciplinary areas; recognition of the pluralismapiproaches in music education as a
factor in the democratization of music educatiogarsh for the ways to combine
artistic, socio-cultural, general pedagogical pectipes of music education;
readiness to consider objective (aesthetic, mumigckl) and subjective
(anthropological, psychological, etc.) requirementaterconnections of the
personality, music, and life and to seek the baamnong the leading principles of
music education and development (focus on real lifedlong learning, personality,
activity, and intercultural orientation, etc.).

Ukraine and Germany, as well as other European tdesn have many
common social, cultural, and educational probleotay. We believe that, in this
regard, native researchers should take as an e@ammphctive and comprehensive
study by German scientists of the axiological pt#krof music education as a
multidimensional phenomenon, which has been prot@dcontribute to the
development of both the individual and the sociatygeneral. The conducted
research emphasized the necessity to significaignd the subject matter of the
national musical pedagogical discussion.

In our opinion, the problem of cooperation of vasosocial institutions
(family, music and secondary schools, higher edowcak establishments, musical
and cultural institutions, professional and amatguoups, entrepreneurs, media,
music education authorities) in music educationl sgquires attention of the
scientists, so as the identification of the stinard impediments of directing music
education at all levels to the formation of botlofpssional (music) and social,
personal, ethical, aesthetical, media, and othempedencies, as well as the problem
of music education of adults - music lovers, polygal orientation of music

education, etc.
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Stashevs’ka I. O. Main Trends in the Development oflusical Pedagogical
Thought in Modern Germany

The article exposes topical problems and leadieigdis of the development of
musical pedagogical thought in contemporary Germdhyprovides scientific
definition of the phenomenon of musical impact dne functional value of music
education in different spheres of human life anciety, factors of musical
socialization of the person, key elements of thesical competence, musical
innateness and factors of its further developmegplication of multimedia
technology in the process of music education, a6 agetopical issues of special
vocal and instrumental pedagogy in Germany today.
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Cramescbka 1. O. IIpoBiaHi TeHAeHLii pO3BUTKY MY3HMYHO-IeJAroriyHol
AYMKH B cydyacHiil Himeuunni
VY craTTi BUSBIEHO aKkTyajbHI MpoOJeMH W TPOBIAHI TEHACHLII PO3BUTKY
MY3UYHO-TIe/IaroriuHoi pediekcii B cydacHiii HiMmeuuuni. BucsiTiieHO ysiBIeHHS
HIMEIPKUX BYEHUX MHI0JI0 (PEHOMEHY MY3MYHOTO BIUIMBY Ta (PYHKIIIOHAJIHHOTO
3HaYEHHS MY3WYHOI OCBITM B PI3HHX Taly3iX  SKUTTENISJIBHOCTI JIIOAWHU W
CyCHIJIbCTBA, YUHHUKIB MY3MYHOI coIfiajizaiii ocoOUCTOCTi, KIHOUYOBUX E€JIEMEHTIB
MY3UYHOI KOMIETEHIII, TPUPOJHUX MY3WYHHMX 33JaTKIB JIIOJWHUA Ta YMHHHKIB IX
PO3BUTKY, MOXJIMBOCTEN BUKOPHUCTAHHS MYJIbTUMEAIMHMX TEXHOJIOTIH y MY3UYHO-
OCBITHbOMY IIpolecl. BU3HaueHO akTyasibHI NMUTAHHS CIIELIaIbHOI BOKAJbHOI Ta
iHCTpyMeHTanbHOI negaroriku y ®PH Ha cydacHomy eTami.
Kniouosi cnosa. wmy3udHo-nenaroriyHa pediekcisa, Himeuunmna, My3uka,

MY3HU4YHa OCBiTa, MY3WYHC HaABHaHHA, MY3NYHC BUXOBAHH, My3PI‘-IHHI>i PO3BHUTOK.



Cramesckas H. O. Beaymmue TeHACHUHMH Pa3BUTHS MY3bIKAJIbHO-
neJarorn4ecKoi MbICJIM B coBpeMeHHO# ['epmanun
B crarbe BbIABIEHBI aKTyajbHbIE NMPOOJIEMBl U OCHOBHBIE TEHACHLIMU Pa3BUTUS
MY3bIKaJIbHO-TIEIarorn4eckor peduiekcu B coBpeMeHHOM ['epmanun. OcBelieHbI
IPEICTaBICHUS YYEHBIX O ()EHOMEHE MY3BIKAIBHOIO BIMSAHUS U (YHKIMOHATIBHOM
3HaYEHUM MY3BIKAJIBHOTO OOpa3oBaHMs B pa3HbIX cdepax KU3HEAEATEIbHOCTH
yeloBeka U o0mecTBa, (akTopax My3bIKAIbHOW COIHAIM3ALNUA  JIMYHOCTH,
KJIFOUEBBIX JJIEMEHTaX MY3bIKAJIBHONW KOMIIETCHLIMH, IPUPOAHBIX 33aTKAX YEJIOBEKA
U (axTopax HUX pa3BUTHsI, BO3MOXKHOCTSX HCIIOJB30BAHUS MYJIbTUMEIUMHBIX
TEXHOJIOTHI B MY3BIKaJIbHO-00pa3oBaTelbHOM mporiecce. OnpesesieHbl akTyallbHbIe
BOMPOCHI CHENHATIbHON BOKAJIBHOM W WHCTPYMEHTallbHOM mnenaroruku B PPl Ha
COBPEMEHHOM JTarle.
Knwouesvie cnosa: My3blkanbHO-TIeAarorudeckass peduekcus, ['epmanus,
My3blKa, MY3bIKaJIbHOE OO0Opa30BaHME, MY3bIKAJIbHOE OOY4YEHHME, MY3bIKaJIbHOE

BOCIIMTAHHUEC, MY3bIKAJIbHOC PA3BUTHC.
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