UDC 159.922.76

Uzhchenko I. Yu.,
Hryhoryeva I. O.

TOP-5 CHILDREN AND ADOLESCENT EMOTIONAL AND
BEHAVIORAL DISORDERS CAUSED BY CARTOONS
The mankind shall give the child the
best it has...
The Declaration of Human Rights

Modern psychologists, teachers, and parents meguéntly face the deviant
behavior of children of different age: on the oa@dh young people are characterized
by stiff and underdeveloped speech; on the otherdh#hey demonstrate high
aggressiveness and demonstrativeness. Such clslé@mormally: he/she is too shy
to answer a simple question, but not afraid of mgkiaces at adult strangers,
crawling under the table, and showing obscene gestuModels of disruptive
behavior are quickly and willingly adopted by cindd, although they do not see
anything like this at home and repeatedly hear ftbeir parents about the rules of
behavior. However, most of these children are (&htaly normal and (2) live in
well off families, where they have everything: tpgevelopment games, and books.
They attend varioushildren's studios and have tutors come to theméoOn the
other hand, new generation has enough free tingpénd watching television and
playing computer games. In the 1970s, Albert Baadua famous American
psychologist, outlined the basic principles of abdearning in his workSocial
Learning Theory According to his theory, children and adults amgucertain
features, new emotional responses and behaviorsnwylating the actions of the
movie and TV characters [1]. Taking into consideratthe effectiveness and
prevalence of TV-modeling, the mass media play uial role in the shaping of

behavior and social relations. It should be noted hew technologies and methods



of manipulation constitute the greatest threatyfaung viewers, because children of
the 2f' Century spend more time in front of the TV. This donfirmed by
experiments and everyday practice.

This work generalizes the experience of the proisssf the Department of
Defectology and Psychological Correction of Luhafdskas Shevchenko National
University (I. Uzhchenko, I. Grigoriev, V. Kovaleok A. Mukhin, N. Syeromaha),
aimed at building the competence of the adultsngaabout the psychological
comfort of children.

The purpose of this work is to describe the fiveshwaidespread emotional and
behavioral disorders of children and adolescendstheir origin under the influence
of cartoons: the aggressive and demonstrative l@hamental retardation and
speech delay, gender identification disorder (G)].&nd deviant behavior patterns.

Despite the efforts of psychiatrists, psychologistachers, and the society in
general, behavioral problems of children and adelets remain persistent; a
significant number of children act destructivelydaantisocially. Comprehensive
psychological research on this problem in the Russind Ukrainian psychology is
describped in a number of works (H. Andreeva, B.ddaov, O. Zakharov,
V. Znakov, S. Yenikopolov, O. Kozachok, L. Colind, Lievitov, N. Maksimova,
N. Markova, Ye. Milutina, S. Roschin, T. Rumiantagv L. Semeniuk,
Ye. Subbots’ky, I|. Furmanov), including the study the deviant behavior in
adolescents (M. Alemaskin, S. Bielicheva, H. Mingky, |. Nevsky). Emotional and
behavioral disorders were investigated in many Ipsipgical works of foreign
scholars (A. Bandura, M. Braun, R. Walter, Z.Bavke, A.Buss, K. Lorens,
C. Richard, G. Kaufmann).

Aggressive behavior, which is considered unaccéptabthe society, is the
first and the most common phenomenon. However, dbgree of acceptable
aggression varies greatly in different culturest &xample, American Indian tribes
such as Comanche and Apache fostered bellicositiyeiin children, while Hopi and

Zuni, quite the contrary, appreciated peacefulnisis. aggressiveness that allows



many animals survive natural selection. In humalaticns, aggressiveness has
positive and negative, healthy and unhealthy sides.

The term “aggression” comes from Laiggred meaning “to attack”. It is an
action that violates physical or mental integrity another person [2, p.5]. In
psychological and educational literature, the tetaggressiveness” and “aggressive
behavior” are used along with the concept of agipes S. Yenikopolov interprets
aggression as a personality trait, a purposefutralgs/e behavior. According to
O. Ratinov and O. Sitkovs’ka, aggressiveness is finesence of destructive
tendencies aimed at inflicting harm upon others.

R. Beron and D. Richardson, foreign researchefs)alaggressive behavior as
the behavior aimed at abusing or harming othendisheing that does not want such
treatment.

According to R. Hinde, numerous expressions of eggjve behavior are
divided into the following types: instrumental gpegific aggression focused on
obtaining a variety of objects or controlling stioa; aggression driven by anger and
directed at the object or situation; aggressioraadefensive reaction; aggression
connected with play and entertainment and trigtyesecompetition.

Among the factors that provoke aggression in childrare hereditary
constitutional predisposition, residual organictiieas, microenvironment, character
structure and educational system, age and indivigagchological peculiarities,
socio-economic and political organization of thecisty, including mass media,
which is represented by various children's progranmvies, and cartoons [3, p. 6].

For example, children watch cartoons, the protagsniof which are
aggressive: they try to hurt others, very ofteruri@jor kill other characters. The
details of cruel, aggressive behavior are repeatetigraphic. As a result, children
may display violence, cruelty, and anger in rdal li

Watching scenes of TV violence by children increabeir aggressiveness and
forms negative personality traits. For examplethia animated serid3okémon the
creatures called pokemons (literary ,pocket momssiefight together, eager to

destroy each other.



In accordance with the laws of the perception wbak of art, children identify
themselves with protagonists. Identifying themselweith the creatures that
successfully destroy each other, children learrresgive behavior patterns. His/her
mind develops a kind of aggressiveness “channalbugh which the child’s feelings
flow.

Each person has a latent sadomasochistic compidxpany modern cartoons
exploit it and make the child to experience pleasuom watching a cartoon hero
causing pain to another one. It is skillfully stiletied by audio and video. Multiple
repetitions of these scenes lead to fixing aggoesby children and contribute to
strengthening corresponding behavioral patterns.

One more behavioral disorder is demonstrativeri@ssionstrative behavior is
a tendency to repress unpleasant facts and everlis,and fantasize as a means of
attracting attention. It is characterized by theklaf remorse, vanity, “escape into
iliness” if the need for recognition is not met.efré are the following features of
demonstrative behavior. eagerness to be in theligipint inflated self-esteem,
boasting about one’s non-existent achievementgjlityato cope with blows to the
€go.

Children imitate demonstrative behavior patternsasfoon characters. This is
also a consequence of identification. At that, ikdaten be dispositionally shy, but in
order to look like cartoon characters that behaamahstratively, he/she has to alter
the nature. It is known that the behavioral pattesrhibited by appealing characters
are very attractive for viewers, especially forldgren. And if disruptive behavior is
not punished on the screen, there is a high prbtyalihat many children and
teenagers will imitate it. A striking example ofdastructive cartoon is modern and
very popular among children and teenagers Russismated seriedlasha and the
Bear, in which demonstrative behavior is favored.

The protagonist of this cartoon is a cute littld,gvhose appeal is in a total
lack of authority. She shows demonstrative modélbehavior, especially whims,
defiance in dealing with others, manipulating. Ogvia the characters of this cartoon,
these behavioral models look funny. On the othedhthey affect children’s mind so



that they begin to imitate these behavioral pasteas these series do not offer
criticism or punishment. Constant repetition of Iswscenes causes a fixation of
demonstrativeness in children and reinforces cpamding behavior.

Children who come to the educational institutiorvé different behavioral
patterns, character structure, and cognitive deveémt. Some of them learn easily,
others need to take efforts to get the same anmfukhnowledge; however, with the
help of adults, they master the educational mdteria

Among the causes of persistently low academic padaoce is a phenomenon
known in children as the “syndrome of psychic inilgsm”. Syndrome of psychic
infantilism is an assembled of various clinicaltteas group of different variants of
mental underdevelopment, which are not charactkfigegeneral mental retardation,
but include those personal and intellectual charatics that make it difficult for
children to timely and effectively master basicaaknowledge [4, p. 74].

The syndrome manifests itself among the first-gmd@ad elementary school
pupils as a poor adjustment to the situation, esgm@ priority of playing over
studying in school age, speech underdevelopmeability to perform volitional
actions and overcome obstacles, relative weaknfeabstract and logical thinking,
lack of cognitive initiative in learning, absencé school interests, undeveloped
“student role”, and willingness to be in the compan younger children or those
who defend them.

Syndrome of psychic infantilism is heterogeneouth o terms of its triggers
and clinical implications. In some cases, prominerglow emotional and volitional
development, whereas cognitive impairment is nainpunced. In other cases,
cognitive disorders prevail [5, 6].

Among the classifications of mental retardationg tlklassification by
K. Lebedyns’ka is one of the most well known [5,1@]. It is based on the
etiopathogenetic approach, which distinguisheddhewing main variants of mental
retardation: of constitutional, organic brain, séoggnic, and psychogenic origin.

“Psychogenic” (“sociogenic”) infantilism is causday socio-psychological

factors, i.e., unfavorable social and psychologieivironment. Emotional



deprivation, monotonous social environment and aef hypo- and hyper-
protection of parents, weak individual cognitiverstlation cause mental retardation
in children. As a result, cognitive motivation isduced, emotions are superficial,
behavior is dependent, attitudes and relationsarpscharacterized by infantilism.
These children are neglected, their only friend anthpanion is television. Most
often cartoons contain “educational” episodes, tvhigon a closer view, appear to
be destructive. An example is a demonstration ohals in the children's television
seriesTeletubbiesin this TV show, animals are following each oth@notonously:
flamingo walks along with penguins, elephants, régeurtles, and frogs. Thus, the
notion “animals” is not reinforced by a visual ineagnoreover, it is diffused by
visual chaos.

Baby Einstein or its Russian equivaletfl scé moey, is quite the opposite
example of the TV program intended for pre-schoewers. In this program, a
general concept is formed for each group of aninfalimals that live in the jungle”
accompanied by the video. Moreover, the animal tisatbeing introduced is
represented by the picture, photo, and video inwild nature. In other words,
generalization and concretization of the notionuncgimultaneously; the notion is
acquired in its diversity.

A. Wood and A. Davenport, who creat€dletubbiesfrom the very beginning
positioned the program as an educational produatHibdren from six months to four
years. Watching this TV program, children uncrificaabsorb the suggested
behavioral patterns. Thus, when it is time Taletubbiesto go to bed, they start
hiding, saying “No”. As a result of accepting thmsodel, children can develop
neurasthenia, insomnia. Another episode shdeietubbieswho got hungry and
decided to have lunch of Tubby Toasts, but forgetdrder of pushing the buttons.
As a result of this error, Tubby Toasts were flysmgund the room. This situation
brings about laughter and happiness, forms theviatly behavioral pattern: you are

allowed to make a mess and throw stuff — it willfeny.



Thus, young viewers every day learn new behavipaiterns, which are
common in Teletubbyland. Many children will follothe clumsy gait, mechanized
gestures, and exclamations of the characters.

Another type of emotional and behavioral disordénggered as a result of
watching modern cartoons, is the disturbance ofigemnole behavior. Gender role
behavior is the public display of gender-role idlgnih accordance with the norms of
masculinity and femininity, accepted in the soci€ly p. 124]. Since childhood,
adults expect certain behavioral patterns from lang girls in accordance with their
gender, and children are praised if their behameets the norms. For example, a
“real boy” never cries, even if he is hurt or offiedl, he should be able to protect
himself and achieve the goal at any cost. Gendemetethe way parents refer to the
child; what toys and clothes are bought, how theikatyled, as well as what games
are played with the child and behavior is expe&tesh him/her [9].

The following characteristics reflect gender ropersonality traits, values,
skills and abilities, interests and activities theake performed within family or
professional roles [7, p. 132].

A 3-4 year old child is able to distinguish the denof people consciously;
however, they do it with the help of external featu(clothing, hair length). At the
age of 11-13 years, teenagers begin to adopt thevimeal patterns and life values of
the people attractive for them [8, p. 402]. Whaparticular influences the formation
of gender-role identity? Family is in the first pd&g peers who communicate with the
child come second; cartoons and children's liteeatarhich are the competitors of the
first two since the child is three years of agecupy the third place. Modern
animated series differ from the Soviet cartoondctvipraised kindness and in which
“goodies” were pleasant-looking. Today, it is diffit for the child to tell a goodie
from a baddie; that is why he/she identifies himglb# with a character chosen
spontaneously. As a result, not only phrases, [fagjaressions, gestures are imitated,
but even the identity develops under the influeoicthe character that was selected

in such a manner. All of these deficiencies arentlemerge in the behavior.



Thus, the broadcasting of negative, improper germler identity is
represented by the absence of an attractive herthéochild. The animated series
Sesame Stre&t a good example. It promotes deviant and unsséakbehavior, the
characters are ugly and disgusting. A child imgatet only the behavior, but also the
facial expressions of the characters, their gestanel manners, while the faces of the
Sesame Streghonsters are obtuse and mean. When a child igentiim/herself
with these characters, his/her inner identity dates with the expression of their
faces. And the child begins to behave in their neanihe series were designed for
children of 4 years of age and younger — the pesibdn the child adopts behavioral
patterns, following the example [8, p. 398].

The second reason for the child’'s gender-role ilenbt to form correctly is
the exposure to asexual creatures. Analysis ofdn®ons showed that characters are
not much different from each other, i.e., they @moé characterized by masculine and
feminine differentiation of external and internalafures. As an instance, we can
mention the cartoon characters3#same StreeteletubbiesPokémonand others.
In addition, these series broadcast the violatibthe gender-role stereotype. For
example, in one of the episodesidletubbiesLala gives Tinki-Winky, who is a
boy, her skirt to try on; he puts it on and dantes,behavior is not condemned by
others, moreover, they laugh and applaud him. Itaiso inappropriate that
Teletubbiesdo not consider the fact that male role is usubdls flexible. In our
culture, the lack of compliance with the male rcéeises more rage and ridicule than
that with female role. Greeting kisses and hugsvéeh boys are common in
Teletubbiesthey also often jump and touch each other wittidse If a little boy
demonstrates this with his friends on the streeh dhe kindergarten, adults will not
favor this behavior.

One more negative side of gender-role stereotyp&tion is the opposite
behavior of the characters: boys are given femitrags (passivity, weakness), and
girls have masculine ones (aggressiveness, amjtaetisivenesspailor Moon a
famous and very popular among teenage girls andregges, is a direct evidence of

this. Girls are the main heroes of this series;ibys are depicted as less attractive,



more important that they lack traditional masculirsts. “Men, as the accessories of
girls’ beautiful life-style” — this is the motto dhis series, which has a devastating
impact on the underlying structures of teenage gilentity.

Thus, the formation of gender-role identity is quitomplex and multifold
process. Attention should be given to the infororatbsorbed by the preschool and
teenage children, as these periods are most inmpofta gender-role identity
formation.

Cartoons for children of virtually all ages containiking examples of deviant
behavior. “Deviant behavior” is an umbrella ternr faarious violations of social
norms that is used in foreign literature.

Deviant behavior is a behavior that deviates franegally accepted norms, but
does not amount to antisocial and delinquent [1Q108]. It includes ordinary
mischief of children, sometimes hooliganism tha® abommon for a young age.
Usually, they are caused by the situation and ald readiness to take such actions,
rather than internal factors and mental disorders.

In all cases, deviant behavior is characterizedthmy increased emotional
tension. It is always a step beyond normal feeliregaotions, and experience of
children. Tension leads to the loss of the sensesality, weaker self-control, and
inability to evaluate one’s behavior correctly. lli@nced by emotions, the child
ceases to control his/her actions and is ablekm riackless actions. The child may be
rude; he/she can kick or break something. Accordindy. Kashchenko, the main
purpose of deviant behavior is the attempt to igedfrinternal tension.

|. Podlasy, a Russian researcher, proposes tloviall classification of deviant
behavior manifestations. It includes disobediengganks, deed, children's
negativism, stubbornness, whims, lawlessness, asderand lack of discipline [11,
p. 156].

Deviant behavior is caused by nonspecific (i.equaed) factors. Among the
most wide-spread reasons for this type of behaaerincreased everyday tension,
which triggers persistent anxiety and distorts tield’'s behavior, as well as

educational factors, especially improper upbringorglack thereof in the family



(V. Kashchenko, O. Kochetov, P. Lesgaft, D. Footé&thder such circumstances,
children imitate negative, antisocial types of batia found outside — in other
people, mass media, cartoons, and TV shows.

The heroes of many cartoons demonstrate devianavimh which is not
punished. Nobody disciplines the characters thalate generally accepted rules;
nobody tells them that their actions are bad. Ti@mforces the idea of the
acceptability of these forms of behavior in chiltreaboos are removed, the ideas of
what are good and what are bad deeds are unsededell as those of socially
adequate and inadequate behavior.

Let us consider a typical American cartooWoody Woodpecker and His
Friends It features a man who works for his own and ganeelfare (a builder,
public servant). And there is Woody woodpeckerr@nd that wants to have fun all
the time. As a result of a conflict between thekaracters, the workingman, who
somehow got in the way of the bird’s entertainmé&ntlefeated. At that, Woody is
represented as a real hero: he is quick-wittecyuregful, he makes his “enemies”
look like idlers and fools. About 60% of episodéshe cartooWoody Woodpecker
contain the examples of the antisocial behavidhefprotagonist.

Some cartoons may show dangerous forms of behawdgtion of which in
real life is impractical, pointless, and risky. \Mahg these acts to follow may reduce
the child's sensitivity to risk and, consequertthypotential injuries.

Many cartoons contain scenes of irreverent attittalgpeople, animals, and
plants. They demonstrate mockery of old age, weskrend helplessness. The adults
will be the first to experience “educational” effexf the systemic exposure of their
children to these cartoons in the form of cynicttements, “bad” behavior,
rudeness, and cruelty. The relations between tagonists of the famous animated
seriesThe Simpsonare a striking example. Mother asks her son teatoething for
her, which he returns with obscenities. Elderly plep for example grandfather
Simpson, are often mocked at, with keen sarcadortla steals his denture, but he is
too slow to catch it, then his dear son slams tber dight in front of his face...

Norms of relations between parents and childrencarapletely destroyed in this



animated series. The characters of this cartoomatreunished. On the contrary,
they are having fun, are “cool”, and everythingiswed as “black humor”.

Professionals usually get to the described emdtiama behavioral disorders in
children and adolescents already as the expressidineed norms, ideals, and rules
of conduct. Every disorder requires a detailed pslagical study, analysis, and
application of special methods of correction.

Among the general rules of correction are:

1) when working with a child, taking into account he/ individual

characteristics;

2) encouragement and reinforcement of positive foomisehavior, as well as

child’s activity within peer group; and

3) search for the causes, motives of certain actign® child as the basis for

the selection of appropriate correctional and etlolcal measures.

Thus, the analysis of some modern cartoons and i@mabtand behavioral
disorders, caused by them, confirms that poor tyuali cartoons from psycho-
pedagogical point of view can influence destrudyivéhe child's psyche by
impoverishing and infantilizing his/her cognitivench speech development. This
statement is most relevant to the cartoons in wipabtagonists are aggressive,
demonstrative, show substandard gender-role behand whose deviant behavior
IS never punished.

Lack of life experience and unformed world outloptevent children from
being able to block off unnecessary informationuksl should remember that first
cartoons stay in children’'s memory all their lifsuggest models of behavior.
Uncritical watching of low quality (from psycholagil point of view) animated
series causes asocial behavior. Children's mowidscartoons may have negative
impact on the mental development of children, fdroma of their identity by
distorting the image of the true values: love, eespfriendship, care for people, the
importance of labor.

Generalization of the data on the influence of @ams on the children's

mind does not cover all of the aspects of prevendnd correction of children’s



emotional and behavioral disorders. The interpi@tatf the given results allows
us to state that the study of laws and individugtiads of mental and behavioral
disorders, as well as the improvement of prevenéind remedial techniques are
one of the priorities of developmental psychologgcial psychology, and child
pathopsychology.
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Yxuenko 1. 1O., I'purop’eBa I. O. TOII-5 emouiiiHo-moBegiHKOBUX
po3aaiB AiTel i MiUIITKIB, CIPUYMHEHUX NEePerasiioM MyJabTQLIbMIB

CraTTiO TIPUCBSIYEHO OJHIM 13 aKTyaJbHUX MPOOJEeM IUTAYOI MCUXOJOrii U
MaTOINCHUXOJIOTIT — €MOIIMHO-TIOBEAIHKOBUM poO3JiajilaM JiTedl 1 MiIiTKiB. ABTOpH
aHaNI3yl0Th HAMOUIBII TOMIMPEHI B OUTSIYIM MHOMynAuii po3naau: arpecuBHa M
JIEMOHCTpAaTUBHA TMOBEJIHKA, 3aTPUMKa ICUXIYHOTO W MOBJIEHHEBOTO PO3BUTKY,
MOPYIIEHHSI CTaTEeBOPOIBOBOI 1meHTU(IKaIii ¥ JeBiaHTHI MOJEN TOBEIIHKH.
BinoOpakeHO BIUIMB MEperjsiay ICHUXOJIOTIYHO HeOe3MeYHUX MYJIbTHILTIKAIIHHUX
(GUIBMIB  Ha eMOILINWHWUNA CTaH JUTUHM W TIOBEAIHKOBI aKTH 3 METOIO
MCUXOMPOIIAKTUIHOT pOOOTH 31 30€PEIKESHHSI IICUXIYHOTO 37I0POB’ 1 TUTHHHU.

Kntouoei cnosa:. maroncuxosoris, MyJbTUIUIIKAIIAHI (UIBMH, JeBlaHTHA

MOBEJIIHKA, TOPYIIEHHS CTATEBOPOIHOBOI 1ICHTH(IKAITI].

Yxuenko HU. FO., T'puropsea HU. A. TOII-5 >3MonHOHAIBLHO-
NMOBeJIeHYECKNX PACCTPOICTB JeTeil U MOJAPOCTKOB, BHI3BAHHBIX MPOCMOTPOM
MYJbTPUIBLMOB

Crathsi TIOCBSIIIIEHA OJIHOM W3 aKTyaJbHBIX MPOOJEM JCTCKOW TMCUXOJOTUU U
MaTONCUXOJOTUA — HMOIMOHAILHO-TIOBEJIEHYECKUM PpAacCTpOMCTBAM JIeTel U
MOJAPOCTKOB. ABTOpaMHU aHAJIM3UPYIOTCS HaubOoJiee pacIpoOCTpaHEHHBIE B JETCKOM

MONYJISILUKA PAacCTPOMCTBA: arpeCCUBHOE M JEMOHCTPATUBHOE MOBEACHHE, 3aJEPiKKa



MICUXUYECKOTO U PEUYEBOT0 Pa3BUTHS, HAPYLICHHS MOJIOPOJIEBON HIACHTU(DUKALUN U
JeBUAHTHbIE  Mojenu  moBedeHUs.  OToOpakeHO  BIUSIHUE  MPOCMOTPA
IICUXOJIOTMYECKHA OINACHBIX MYJIbTUIUIMKAMOHHBIX (PWIBMOB HAa 3MOLMOHAIBHOE
COCTOSIHME peOEHKa M TOBENCHYECKHME AaKThl C IEJbI0 TMCUXONPO(UIaKTUIECKON
paboThI IO COXPAHEHUIO IICUXUYECKOTO 3/10POBbs JETEM.

Kniouesvie cnosea: NaTONCHUXOJIOTUS, MYJIBTUIUIMKALMOHHBIE  (DUIIBMBI,

ACBUAHTHOC ITOBCACHUC, HAPYIICHUC ITOJIOPOJICBOC I/II[CHTI/ICbI/IKaLII/II/I.

Uzhchenko I. Yu., Hryhoryeval. O. TOP-5 children and adolescent
emotional and behavioral disorders caused by cartos

The article is devoted to one of the pressing @wisl of developmental and
pathopsychology — emotional and behavioral diseraérchildren and adolescents.
The authors analyze the most common pediatric désser an aggressive and
demonstrative behavior, mental and speech delasjlay identification disorders
and deviant behavior patterns. The influence othiaty psychologically dangerous
cartoons on the child's mental state and behasgicanalyzed for the purpose of
preserving mental health of the child.

Key words: animated cartoons, deviant behavior, gender ifigation

disorder.

The article was received by the Editorial Officeldn06.2012
The article was put into print on 31.08.2012



