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INTERDISCIPLINARY SYNTHESIS OF THE THEORETICAL
STUDIES IN ENHANCEMENT OF SPEECH-LANGUAGE THERAPY
METHODOLOGY

Humanistic paradigm in the Ukrainian speech-languéigerapy aims the
research in the field at the detailed study ofdrkeih with severe speech impediments
(SSI), namely at revealing their individual aptigdand capabilities to ensure every
child’s successful integration into the nationadl avorld culture. The solution of this
priority task requires search for the innovativgraaches to the development of
correctional techniques based on the use of pregeegleas of a number of sciences
the subject matter of which is the child and thebpgms of his/her harmonious
growth. Normal speech skills are an integral pag well-rounded personality.

Recent researches in speech-language therapy (@yédq R. Lalayeva,
Ye. Sobotovych, V. Tarasun, V. Tyshchenko, H. CmakM. Sheremet, et al.) attest
to the continuing attention to the advancementpsyicholinguistics and cognitive
linguistics, which describe the functional charastees and the mechanism of speech
perception and production, deal with the maniféstat of speech behavior and
underlying brain mechanisms, study language as gmittee mechanism in the
process of information codification and transfonmat as well as complex relations
between language and speech. These achievememrtbditvfundamental theoretical
and practical value for special education, since tibpical issues in correctional
teaching, as well as further speech developmetiteasmeans of communication and
cognition in the structure of the personality inldfen with SSI can be studied and

resolved only in the context of an interdisciplyaaradigm.



The aim of the article is to describe a range gtpe- and cognitive linguistic
theories regarding modern approaches to the sthtgguistic signs functioning in
the human language and speech production mechaatstie intersection of
cognition and communication, the meanings of wordsd the units of
consciousness — concepts as the elements of nalilmgaistic culture and cultural
values. Effective research and practice intendedde¢al with speech-language
disorders such as, for instance, specification,emmd, and expanding child’'s
vocabulary by means of special speech-languagapghenethods and techniques,
require understanding of the unique features okdpeorganization and ways of
child’s vocabulary development.

To reveal the regularities of how the meaning ofdsas acquired and, then,
actively used for producing utterances in commuraoaby children with SSI, it is
important to address the problem of understandhmgy pgsychological nature of
linguistic signs that we use as operational umtsypical schemes of cognition and
communication problem situations. Modern psychalistic approach is gradually
departing from defining the meaning of the wordtle logical and rationalistic
tradition that equates the meaning to the noti@n@lwith listing necessary and
sufficient features [3]. The focus of attentionbiing shifted to seeing meaning as
acquired by an individual, which involves studyilagpnguage semantics taking into
consideration the development and functioning ef luman language and speech
production mechanism.

According to O. Zalevs’ka, the most promising a@ato to the analysis of the
meaning of the word is the one that can explaintvaimaindividual knows if he/she
believes that he/she understands the meaning.dfomtine, it explores the grounds
for the perception of the word as familiar and ustindable, as well as the strategies
and supporting elements used to retrieve the word the memory in the process of
understanding oral and written texts [2, p. 97]isTapproach is to help speech-
language pathologists effectively structure edocadi material, the system of

methods and techniques while designing correctiprajrams.



The process of special education modernizationghvkiarted at the end of the
20" Century, is characterized by the critical analysiits content and programmatic
and methodological support with the goal of thaoattjustification on the basis of
modern scientific knowledge, as well as furtheredlegment and implementation of
progressive ideas, on the one hand, and rejectiancbaic, ineffective approaches,
on the other. General speech development programhittren with developmental
disorders, as well as numerous works in methodolagyen by Ukrainian scientists
(S. Konoplyasta, Ye. Sobotovych, V. Tarasun, M.r8met) state that the traditional
system of speech development aimed at preparingrehiwith speech development
disorders for school in terms of verbal means ohiminication formation is usually
restricted to building up their vocabulary on thieunds of traditional linguistics and
didactics [6]. Using dictionary to explain the mawn of the word, even if its
definition is very close to how an ordinary speakederstands it, fails to achieve the
developmental aim of speech-language therapy. Mopgycholinguistic approach to
the study of meaning directs research in speciata&tbn towards the search for
innovative correctional techniques with regard &mgduage-speech pathology in
children.

The results of psycholinguistic experiments prdva the form of knowledge
representation, including everything human beingsoaate with the word, is not
fixed or preconditioned, but depends on the situatn which the act of cognition
occurs. Special place in this process belongs @ontleta-cognitive activity of the
child with SSI as the subject of cognition, as wadl the interaction of perceptual
readiness, emotional and evaluative experiences$,cagnitive expectations of an
individual in the process of cognition [2, p.100Jhe point is of paramount
Importance in semantics and has to be taken intsideration while organizing and
determining the content of dictionary work in sgeéanguage therapy.

In accordance with the situational approach in belmguistics, the
understanding of the meaning of the word for anviddal occurs through including
it into a larger unit— frame, scene, script, oemv Meanings do not function

independently, but in certain relations, formingdar elements: groups, fields, and



nets [8]. The ideas of R. Solso, V. Shabes, whoseksvlaid the basis for the
approach described, are being productively usedatiter refined by V. Tarasun, a
Ukrainian methodologist specializing in teachingdren with SSI. Thus, it has been
proved that the use of semantic frames, framepiscrirames-stories can intensify
the teaching/learning of children with languageegepathology, having a positive
effect on the development of their image thinkimgl ability to arrange information
and, as a consequence, enhance educational terfgettension, and ensure better
memorization. V. Tarasun believes that the procgsgames formation organized
and directed by the instructor structures emotianetor activity, thoughts, and
speech, which refines the system of the searclaridrretrieval of the information
necessary for dealing with a specific learningatitin [7, p. 308-309].

Psycholinguistic studies proved that the meanintp@fword should be studied
only in relation to its functioning and the lexis general, as well as the role of the
mental vocabulary in language and speech mechasfisnperson and in the system
of cognition as a “means to access the individuadldview, which is lived through
by the individual in all its richness of implicatis, quality, relations and connections,
emotional and evaluating nuances” [2, p. 133].

Scientific experimentation and the development afucational and
methodological support for teaching children wivesre speech impediments, based
on the methodology of speech-language therapy.cleai with the theoretical
findings from psycholinguistics, neuro-linguisticand cognitive linguistics have
proved to be effective. For instance, for the ftrste with regard to functional and
goal factors, psycholinguistic mechanisms of openat with language units of
complex structure, a comprehensive study of thetengsidentification, and use of
phraseological units by elementary school childwith SSI in the process of
producing utterances when conversing was condydte&heremet, T. Mahukova).
Elementary school students are expected to be ontgoduced to some
phraseological units, mostly those used in evergpeech, whereas a more systemic
approach to this part of the lexis, as well as eragy the notion of “phraseological

unit”, are not included in the curriculum. As a uks the educational and



methodological support in this area has not reckipeoper consideration. The
established tradition to teach and introduce plotagecal units into the system of
lexical units while expanding and systematizing fegnantic fields in the child’'s
mind starting from the middle school is determitgda deeply-rooted belief that the
adequate understanding of phraseological unitsra@tphors is not possible until
certain age (10-11 years). For scientists corrgctipeech-language pathologies this
means missing a sensitive period for speech-larggudgyvelopment. Cognitive
linguistics views phraseological units along witlerds to compose an individual's
linguistic worldview, which is closely interconnedt with the cognitive view of the
reality of a national culture representative. Thtighildren with SSI do not master
the semantics of phraseological units, the systelmguistic units, which objectify
various mental concepts, will be considerably ret&td, and the language personality
will be deprived of the possibility to successfultgpresent knowledge while
resolving communicative tasks. We are firmly coweid that the problem of
adequate communication by means of phraseologietd nan be solved provided a
specific methodology is developed. Among the psyetiecational conditions of the
efficacy of the latter shall be the obligatory sturing of the linguistic material
according to the successive operations of combiaimg) selecting from among the
paradigm of language units with regard to the madeitterance production [1, 3].
Taking into account the most frequent impedimerdase of SSI, viz., the disruption
of the formation of the processes belonging to sh&ace grammar level of the
syntactic organization of the utterance, the fat®p during the initial stage of the
afore-mentioned experimental approach was to relpmd actualize the retained by
children with SSI underlying notional elements dtfetance production, as well as
semantics and pragmatics, which define the paamntipof the communicative
situation and the actions he/she performs [1]. Bimgu of attention on the
phraseological unit at the second stage, learnisgmeaning and harmoniously
introducing this semantically complex language sigo the paradigm of synonyms
did not present any substantial difficulties foildten with SSI and was clear and

natural when judging the agent’s actions from tositmpn of social and ethical norms



by choosing the best fit among lexical units. Imdasion, it should be emphasized
that the success of the research in question wagalthe critical analysis of some
outdated positions in the methodology of teachiagve language to children with
SSI, based exclusively on the principles of stradtlinguistics. Without the use of
the interdisciplinary synthesis of modern theoadt@pproaches in speech-language
therapy methodology and taking into consideratitve ttompensatory general
function mechanisms of the activity of children WiGSI, as well as without
specifying the organizational reserves of corre@i@ducation, even the statement of
the objectives of this experiment would have besmassible [5, 9].

It is worthwhile to mention one more methodologigalinciple in the
Ukrainian speech-language therapy — the princi@sed on the achievements of
cognitive linguistics (V. Karasyk, O. Kubyakova, Popova, Yu. Styepanov,
I. Sternin, et al.). Among the key notions in cdiye linguistics is that of the
concept. The concept, as defined by Z. Popova aS8teinin, is “a discrete mental
formation, a basic unit of a human mental code waithelatively organized inner
structure; it is the result of the cognitive adiyvof the individual and the society and
includes complex, encyclopedic information abow ¢ibject or phenomenon which
Is reflected, about the interpretation of this mfiation in the common perception, as
well as common attitude toward the object or phezoon [4, p. 34]. Language is
one of the means to access the mind of an indiljidus/her concept sphere, the
content and structure of concepts as the uniteioking. Through language, one can
reveal and explicate a sufficient part of the cqbgal content of the mind [4, p. 19].

The theoretical findings of cognitive linguistiasad to the new interpretation
of the content and techniques of the lexical spé@apuage therapy with children
with SSI. When selecting lexical material and teehnhiques of teaching language
meanings, one should keep in mind the main goal provide a methodologically
correct support of the process of child’s vocabutpansion, to develop conscious,
intended use of the system of language meaninds th& goal of full and accurate
expression of thoughts, communicating, processidgcaional information, and

presenting it in compliance with the norms of thedern Ukrainian language.



In this article, we touched upon the interdiscigiy synthesis of theoretical
studies as a means of Ukrainian speech-languaggpthenethodology improvement
that deals with the development of the lexical aathantic component of the speech
system of children with SSI. At the moment, theical issues characterizing the
communication of children with SSI in academic \atgs, which are a powerful
stimulus for mastering a language, are being iny&tstd. The content and results of

this research work will be discussed in furtherlmaltions.
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Hlepemer M. K., MaxykoBa T. B. MixkaucuuiiiHApHUl CHHTE3
TeOPEeTUYHMX JOCJIZKeHb y 30arayeHHi MeTOo10JI0TiYHOI 0a3M Jioromneii

Y craTTi mnpoaHaNi30BaHO HU3KY TEOPETUYHHMX JOCIKEHb VY Tamys3l
MICUXOJIIHTBICTUKHU Ta KOTHITUBHOI JIIHT'BICTUKH, SIKI BU3HAYAIOTh Cy4acH1 MAXOAU J0
npo0yieMu oprasizailii MEHTaJIbHOTO JIEKCUKOHY B MOBJICHHEBO-MOBHOMY MEXaH13Mi
JIOJIMHU Ta 70 BUBUCHHS 3HAYECHHS MOBHUX 3HAKIB K €JIEMEHTIB MOBHOI CB1JIOMOCTI
KOTHITUBHOT TMPUPOAM B IiXHbOMY 3B'A3KYy 3 HalllOHAJBHOI KYJIBTYPOIO.
[IpencraBieHo e(eKTHBHI pe3yNbTaTH HAYKOBO-€KCIIEPUMEHTAIBHOI AISUIBHOCTI 3
pPO3pOOKH HaBUAJBLHO-METOJUYHOrO 3a0€3MeUYeHHs] HaBYaHHS JITeH 13 TKKUMHU
NOPYIICHHSIMU MOBJICHHS, B OCHOBY $IKOi TMOKJIQJ€HO METOJIOJNOrIYHy 0azy
BITYM3HSAHOI Jioromexii, 30aradeHy MpPOrPECUBHUM TEOPETUYHHM HATO0AHHIM
3a3HAYEHUX HAYK.

Knouosi  cnosa: wmeroponoriuna ©6aza  Jjoromenii, MDKIUCIHIUTIHAPHA
napajgurMa KOPEKUIMHOTO BIUIMBY, MITH 13 TSDKKUMHU TIOPYIICHHSIMU MOBJICHHS
(TIIM), neKCUYHMI KOMIIOHEHT MOBJICHHS.

IHepemer M. K., MaxykoBa T. B. MexaucuuniMHapHbIi CHHTE3
TeOpeTHYeCKNUX HCCIeA0BAHNH B 000rameHud MeTOJ0JIOrH4ecKo 0a3bl
JIOroneinu

B cratee mpoaHanu3upoBaH psJl TEOPETHUECKHX HCCIEIOBAaHHA B 00IacTu
NICUXOJUHIBUCTUKM WM  KOTHUTUBHOW  JIMHTBUCTUKH, KOTOPBIE  OMNPEHEISIOT
COBPEMEHHBIE MOAXO/bI K MpoOJIeMe OpraHU3allid MEHTAJIBHOTO JIEKCUKOHA B peye-
SA3BIKOBOM MEXAHHM3ME YEJIOBEKAa M K M3YUYEHHUIO SI3bIKOBBIX 3HAKOB KaK 3JIEMEHTOB
SA3BIKOBOTO CO3HAHUS KOTHUTHUBHOM MPUPOJABI B MX CBI34X C HAIlMOHAJIBLHON
KynbTypoit. [IpencraBnensl 3 pexkTHBHBIE pe3yabTaThl HAYYHO-IKCIIEPUMEHTAIBHOM
NEATEIIbHOCTH TI0 pa3paboTKe yU4eOHO-METOAMUYECKOT0 00ecreueHus: 00yueHus aeren

C TSDKENIBIMU HapyUICHUSMHPEYH, B OCHOBE KOTOPBIX METOAOJOrMueckas 0asa



YKPAaWHCKOW  JIOTomenud,  OOOTalleHHas  MPOTPECCHUBHBIM  TEOPETHUYECCKUM
JOCTUKEHUSM YKa3aHHBIX HAYK.

Kntoueswie cnosa:. merononoruueckas 0aza JOTONEINH, MEXIUCIUILUIMHAPHASL
rnapajurmMa KOPpPEKIMOHHOTO BO3JICUCTBUS, JIE€TU C TAKEJIbIMUA HApPYIICHUSMH pEUd

(THP), nexcuyeckuii KOMIIOHEHT PEYH.

Sheremet M., Mahukova T. Interdisciplinary synthess of the theoretical
studies in enhancement of speech-language therapyethodology

The article analyzes a number of theoretical retes in the sphere of
psycholinguistics and cognitive linguistics thatedmine modern approaches to the
problem of mental lexicon organization in the humkmguage and speech
mechanism and to the study of linguistic signs @gnttive elements of language
consciousness in their relation to the nationaftucel The best scientific and
experimental practices of the development of edoicak and methodological support
of teaching children with severe speech impedimdrdsed on the methodology of
the Ukrainian speech-language therapy and enriblyethe progressive theoretical
achievements of psycholinguistics and cognitivguistics, are given.

Key words. methodological basis of speech-language therapsrdisciplinary
paradigm of special education, children with sevgreech impediment (SSI), the

lexical component of speech.
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