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In the context of globalization and the formatiohaosingle European space,
comparative education, also called pedagogical ematpistics, is one of the most
significant factors in the development of educatiboday, it is more than a pedagogical
science; it is gradually turning into a special apdndent branch of humanities
knowledge. This distinguishing feature of modermparative education was advanced
by Brian Holmes (1920 — 1993), a famous English garatist and a prominent figure in
education. In his workTrends in Comparative Education, he emphasized that
pedagogical comparativistics should deal not onlthwhe study, comparison, and
analysis of specific pedagogical (school) probleltsstasks in the modern world expand
to include the scientific understanding of the fameéntal trends of educational systems,
as well as participation in the theoretical gromgdof the national education policy and
practical implementation of educational stratedfte$843].

It is worthwhile to note that Ukrainian pedagogicamparatists (N. Lavrychenko,
H. Yehorov, A. Sbruyeva), as well as prominent [Russexperts (B. Vulfson,
O. Dzhuryns’ky, V. Kapranova, Z. Mal’kova, V. Titogt al.) are also aware that the
modern comparative education cannot limit itself th@ research into international
experience in schooling and pedagogy. It shoul# geeeveal global patterns and trends
of the development of education in the modern woittbwever, according by



N. Lavrychenko, “it is necessary, from time to tinte make sure that comparative
education is not endowed with improper functionsl dasks, such as integration,
management, coordination” [2, 17]. According to theearcher, such “vigilance” allows
pedagogical comparativistics to work toward scfentiruth rather than serve certain
political interests.

Unfortunately, in Ukraine, comparative and educaloresearch is focused
mainly on the study of international educationgberxence “through the prism of the
national school and pedagogy.” Doctoral dissematiodevoted to comparative and
educational issues, address limited research dnass, low prognostic value, and deal
mostly with individual pedagogical problems.

The purpose of the article is to undertake a coatpar analysis of modern
comparative research in the sphere of educatiordwsied in Ukraine and abroad, and
to reveal, on this basis, the common and the sipedieir nature and research areas.

The proceedings of the #4Vorld Congress of Comparative Education Societies,
held in June of 2010 in Istanbul, provided the n&fiee sources for this analysis. The
Congress was organized by the World Council of Canawfive Education Societies, a
reputable international organization established18v0 in Ottawa (Canada) and
composed of four national societies and a regiama. The founder of the World
Council was the International Comparative EducaGoammittee, which started its work
in 1968 in the University of British Columbia, onéthe leading universities of Canada
[6, 1].

In 2010, the World Council of Comparative Educat8utieties celebrated its'20
anniversary and today it consists of 37 associgfimtiuding the USA, the UK, France,
Argentina, Japan, Germany, South Africa, Turkeye tGzech Republic, Russia,
Kazakhstan, and others. Ukraine was th® @i@mber of the World Council, and we are
proud to note that the country is represented leyrdgional comparative education

association created on the basis of Luhansk TdregcBenko National University.



The World Comparative Education Congresses are dradé in three years. The
last one, the 1 Congress, took place, as mentioned before, imbsiaon the basis of
Bogazici University, the best Turkish university. Adilgh 111 states applied for
participation in the Congress, representativesnty 88 countries attended it, bringing
the total number of participants to approximate00. They were united by the desire
to find ways to improve education as a social ingstin and to increase the efficiency of
educational efforts in the global world.

On the basis of the analysis of the World Congm@sseedings, as well as our
personal impressions of its work and communicatiasith comparatists from other
countries, we were able to identify some differenicethenature of comparative studies
conducted in Ukraine and abroad.

The first difference. Modern comparative research in education abroasl h
interdisciplinary nature, while in Ukraine they are mosthpnodisciplinary. Surprising,
perhaps, that the discussion about educationadsssuthe World Congress involved not
only and not so much educators, but representati¥esher sciences and professions,
such as sociologists, philosophers, economistsjneears, psychologists, linguists,
historians, managers, etc. In Ukraine, similaressare usually discussed exclusively by
educators, whereas other scholars tend to takeypgital research with reservations or,
at best, with indulgence.

The second difference. Comparative research in Ukraine is of countrydigs
nature, focusing on the pedagogical practices s, primarily developed, countries.
So-calledthematic comparative studies (devoted to the comparativedyais of the
urgent educational issues) prevail abroad. Theet®nd to country analyses may be
explained by the long-time isolation of our schsléehind the “iron curtain” and, to
some extent, the stereotype that the best practaebe found only abroad.

Thematic comparative research, as different froomty analysis, is carried out
at a higher level of generalization, often basedhenexperience of several countries. As
a result, it has a global and more effective inflee2on the development of education.



The third difference. Strange as it might seem, but comparative research
conducted abroad is morundamental and theoretical, thus affecting not only
educational practices, but also educational policyour country, it is mosthapplied:
descriptive and with the notorious practical sigmaihce weighing upon them.

In our opinion, the national comparative educatioes not take into account the
fact that radical changes in the methodology of marative educational research
occurred in the 1990s. Earlier, comparative edanatike other liberal arts, viewed the
world as a conglomerate of regional societies Wexe formed historically and existed
independently. At the present stage, as Ye. |.lBrglz has rightfully mentioned, there
emerged the so-called global approach, which catieettansition from the analysis of
education within a closed national context to tken@ination of country's position in the
international context [1, 44]. The content of comgti@e research in the context of
globalization and internationalization affects drént levels of education, has various
micro- and macro-levels of analysis, and combimesvidual, Particular, and Universal.
The subject of research is primarily the global pamative analysis of education
systems in the context of diverse and whole wadnather words, modern methodology
of comparative research is characterized by openmigersity, and the transition from
“methodology of Individual” (study of a certain autay) to “methodology of Universal”
(study of a country-nation in the context of ther@ducational space).

The differences in the nature and methodology omhparative educational
research are expressed, in the first place, im tbsfarch areas. An interesting analysis
of the topics of comparative research in educatiaa conducted by Carlos E. Olivera, a
famous Argentinean scientist. He reviewed the tspgaresented at thé'%nd &' World
Comparative Education Congress (Paris, 1984; Ridatheiro, 1987), the total number
of which exceeded 350. There was a tendency touiladincrease in number of
scientific reports devoted to “global educationeblggems”, i.e. fundamental problems
(19% of the reports at the congress in Paris afd R& de Janeiro). At that, 13 — 17%

of reports were devoted to theory, epistemology] amethodology and about 45%



appeared to be narrow cross-cultural studies lantte descriptions and, sometimes,
analysis of an education system, historical prqces®vations, or national specifics.
Not only did they fail to provide even the slighltesmparison, but avoided making any
conclusions or hypotheses that could be usefulotber countries as well [3, 15].
Carlos E. Olivera believes that applied cross-calturesearch usually provides
specifically pedagogical view on education and rofexcludes the possibility of a
comprehensive comparative analysis.

The shift toward fundamental comparative studies weaident during the 14
World Congress of Comparative Education Societiss veell, which featured
approximately 1.400 scientific reports. It is irgsting to note that some of the reports
submitted by Canadian and British experts were @evto the analysis of education in
modern Ukraine.

The common problem discussed by the participanthefl4' World Congress,
was ‘Bordering, Re-Bordering and New Possibilities for Change in Education and
Society.”

Apparently, the problem was articulated in genegains, using not pedagogical,
but rather sociological terms, which gave the oppuoty for scholars from various
scientific fields to discuss it.

As for the problem statement, an interesting casitibn was expressed by Crain
Soudien (Saudi Arabia), who pointed out that ip&ticularly significant in modern
unstable times and will be conducive to identitwelepment. It should clarify the
guestions regarding the borders between countnddleir education systems, as well
as borders in our minds and hearts and our sensamnifrity and solidarity. Crain
Soudien noted that the Congress venue was symiedause it confirmed and, at the
same time, challenged the conventional concepEsasf and West, whereas its history is
full of contradictions regarding Asian and Européientity [4, 5].

According to Fatima Gek (Turkey), the choice ofe@sh areas to address during
the Congress stands up to the following paradoxtdsdhat border each other draw the



strength from their own established, manageable reproducible differences. She also
emphasized that the idea of “the world without leosd should bring about the respect
for these differences and acceptance of this diveiSpecial attention should be given
to the analysis of the area of difference and djeece [4, 6].

The most profound analysis of the issue in questias presented in the report by
Susan Robertson, Professor of Sociology of Edutdtimm Bristol University (United
Kingdom). Her academic career has developed in émumtries: Australia, Canada,
New Zealand, and Great Britain, where she has wiloskece 1999.

We will refer not only to the published abstracttioé British researcher, but also
to the lecture that she read for the members oCiegress. First and foremost, Susan
Robertson paid attention to the analysis of thecephof “space”, which she defines in
broad terms, as something made by human activity arthe same time, something that
conditions this activity. Space is educational iffedences are understood, generated,
and challenged in it. Furthermore, space is alvesgociated with borders, i.e. limits,
and the production and control of space and bordezsassociated with power and
politics, the product of inequality.

Robertson’s view on the ontology of borders is aftigular interest. In her
opinion, borders in education give the opporturafyto exercise pressure and b) provide
regulation. Borders are necessary; staying withondérs, however, is unwise and
dangerous, because it will inevitably lead to ddgtian.

Globalization gives priority to the problem of rertdering, i.e. the destruction of
borders, which is an aspect of globalization. SuRabertson believes that, to avoid
chaos, opening of borders should be balanced. &wethe mechanism of re-bordering
in the following way: first and foremost, the borslevithin educational establishments
should be removed, then - within countries, anénth between the countries. This
approach is articulated in following statement efsh before opening the borders for the
global space, borders within the country shouldrdraoved. Once we learn what is
inside, we feel the need to see what is outside.



Susan Robertson believes that a new educationegyatwhich she calls
accelerative, is necessary in the globalized wdra ultimate goal of this strategy is to
open the borders between the following systemse staeducation — citizen. Robertson
identifies four trends that characterize the dgwelent of education in the modern
world: denationalization, privatization, sectoripat and de-politicization, which
contribute to the removal of borders. However, emaging “the liberating potential of
education”, we should be aware of the geopolitanadl social consequences of such
actions, as well as of possible social risks [4+-2P].

The Congress featured 14 thematic groups, which,dsam their vantage points,

with the issues of bordering in an internationakpective.

1. Educational governance, policy within and acrossiés.
Comparative education: Rethinking theory and method
Education, conflict and transitions within and beén societies.
Demystifying quality in education.
Re-imagining curriculum.
Critical perspectives in teacher education and ldeweent.
Identity, space and diversity in education.

Education, human and social development, and clipesbi
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New technologies and accessibility to learning.

10.Education and children's rights in a "globalizedid.

11.Education, politics of dominance, the suppresseddssappearing languages.

12 Privatization and marketization in education.

13.Education, migration, citizenship and the State.

14 Cross-thematic groups (special interest groupsetiapworkshops / symposia /
round table).

It is apparent that the research areas of theseaatiegroups go beyond the content

of the national pedagogy and have substantial nsagpbe viewed as a subject matter



of so-called “educology” — a scientific disciplirteat covers all knowledge related to
education.

Thus, the comparative analysis of the nature asdareh areas of comparative
research in Ukraine and abroad gives the oppoyttmitlistinguish the common and the
special in it.

It should be noted in the first place that, despig@ing a distinct history and
traditions, foreign and national educational compaistics are aimed at the mutual
enrichment of education systems and improvemenédafcation. Another common
feature is the interest of comparatists in inteamati cooperation, as modern education
has a number of challenges that can be solved loplyhe scholars from different
countries.

Among the most significant differences of foreigpmparative research are its
interdisciplinary nature, commitment to the anaysf individual educational issues
(i.e., it is thematic), fundamental character aighIprognostic potential, and the ability
to influence the substantiation and implementatbreducational strategies. National
comparative pedagogical research focuses mainlythenstudy of the educational
experience of individual countries, often in ratBpecific and insignificant aspects. It is
characterized by monodisciplinarity, concern foaqtical implications of the results,
which are to assist in solving the problems of ttaional educational theory and
practice.

Provided that the context of the modern nationahgarative education is the
interconnected and interdependent world, integnaii@o the European and world
community, it should rise to a higher level of getigation, join forces with other
sciences related to education, and focus on thgtarad studies of the system, potential,
and functions of education taking into accountgbsition of our country in the global

structure.

References



1. Brazhnik Ye.l. Osobennosti metodov sravnitel'nykh pedagogichéskik
issledovaniy [The Peculiarities of the ComparatRedagogical ResearchHResearch
Culture: Methods, Techniques, and Procedures. St. Petersburg. 2005. Pp. 47 — 53. (rus)

2. Lavrychenko N. Yevropa osvity i porivhyal’'na pedahohika v yikh
obopil'nomy postupi [Europe of Education and Conapae Pedagogy in their
Reciprocal ProgressComparative and Educational Sudios. 2009. No. 1. Pp. 10 — 17.
(ukr)

3. Olivera, C. I. K teorii sravnitelnoy pedagogiki [Comparative Edtion:
Towards a Basic TheoryProspects. Educational Issues. 1989. No. 2 (66). Pp. 15 — 30.
(rus)

4.  Bordering, Re-Bordering and New Possibilities for ChangeEgtucation
and Society. The 14th World Congress of Compardisiacation Societies, Istanbul,
2010, 14 — 18 June. Istanbul, 2010.

5.  Holmes B. Trends in Comparative EducationProspects, v. XV., No. 3,
1985.

6. MasemannV, Bray M., Manzon M. Histories of the World Counaf

Comparative Education Societies and its MembersgHong, 2007.

Kypuiio B. C., Baxoschkuii JI. I1. IIpoOsieMu OCBiTH B KOHTEKCTI CyYacCHHX
KOMIAPATHBHHUX J0CTiqxkeHb (3a marepiajamu XIV BcecBiTHbOro kKoHrpecy 3
KOMIIAPATHBHOI OCBIiTH)

VY crarTi Ha OCHOBI MOPIBHSJILHOTO aHANi3y BHOKPEMIICHO CIiIbHE W BiIMIHHE B
XapakTtepli W MpoOJieMaTHIll CydYaCHMX BITYM3HAHHMX 1 3apyODKHHUX KOMIApaTUBHUX
JOCTi/DKeHb. BUsBIEHO Ta MpoaHaTi30BaHO TOJOBHI TEHJEHIli, MpoOJeMaTHKy Ta
pO3TalllyBaHHS aKIIEHTIB y JOCHIKEHHSIX BITYM3HAHUX Ta 3apyODKHUX HAyKOBIIIB.
CxapakTepr30BaHO OCHOBHI NMUTaHHs, po3risiHyTi Ha XIV BcecBiTHhoMy KOHTpeci 3
MOPIBHSUIBHOT OCBITH, PO3KPUTO POJIb MOPIBHSUIBHOI MEJAroriku y ()OpMyBaHHI €IMHOTO

OCBITHBOTO TIPOCTOPY. ABTOPU MiJAKPECTIOIOTh HEOOXIAHICTh PO3TIISAY IMEJaroriqyHux



poOJeM 3 MorJsiay comioforii, ginocodii, EKOHOMIKH, ICUXOJIOT11, ICTOPI1, TIHTBICTUKH
Ta 1HIIMX HAYKOBUX TaTy3eH.

Knwouosi cnosa: mopiBHsUIbHa Tienarorika, BcecBiTHS paga CHIBTOBapuCTB 3
MOPIBHSJIBHOT OCBITH, BCECBITHINM KOHTPEC 3 MOPIBHSUIBHOI OCBITH, CIIUJIBHE W BIAMIHHE B

KOMITapaTUBHHUX ,[[OCJIiI[)KeHHSIX.

Kypuno B. C., Baxosckuii JI. L. IIpo0semsbl 00pa3oBaHusi B KOHTEKCTe
COBpPEeMEHHBIX KOMIAPATHUBHBIX HcciaenoBanuii (mo marepuanam XIV BecemupHoro
KOHIpecca 1Mo KOMIapaTHBHOMY 00Pa30BaHHUIO)

B craTthe Ha OCHOBE CpAaBHUTEIBHOTO aHalW3a BBIACICHO 00IlIee M OTIUYHOE B
Xapaktepe M MNpoOJeMaTUKE OTEYECTBEHHBIX M 3apyOEKHBIX KOMIApaTUBHBIX
ucciea0BaHui. BhIsBIEHBI U pOaHATU3UPOBAHBI OCHOBHBIE TEHICHIIMH, IPOOIeMaTHKA
U pacrpe/iefieHue akIEeHTOB B UCCIEIOBAHUAX OTEUECTBEHHBIX U 3apyOEKHBIX yUEHBIX.
OxapakTepu3oBaHbl OCHOBHBIE BOINpPOCHI, paccMoTpeHHble Ha XIV BcemuphHom
KOHTpecce M0 CpaBHUTEIbHOMY OOpa3oBaHWIO, I[OKa3aHa pPOJb CPaBHUTEIbHON
negarorukd B (OpPMHPOBAHUU €AMHOIO 00pa30BaTEIBHOTO MPOCTPAHCTBA. ABTOPHI
NOMUYEPKUBAIOT HEOOXOAMMOCTh PACCMOTPEHHUSl MENAroruuyeckux MpodJieM ¢ TOYKH
3peHusl COIMONoTuH, GUIocoduu, YJKOHOMUKH, TICHXOJIOTHH, UCTOPUU, TUHTBUCTUKU U
JIPYTUX HAYYHBIX OTPACIICH.

Knrouesvie cnosa: cpaBHUTENbHAs Menaroruka, BceMupHbiil cOBeT cOOOILIECTB MO
CpaBHUTEILHOMY  0OOpa3oBaHMIO, BceMHpHBIE KOHIpecC 1O  CpPaBHUTEIBHOMY

06p330BaHI/II-O, O6IJ_IC€ H OTIIMYHOC B KOMIIApaTHUBHBIX UCCIICIOBAHUAX.

Kurylo V. S., Vakhovs’ky L. Ts. Education in the Camtext of Modern
Comparative Research (on the Basis of the Proceedis of the 14 World Congress
of Comparative Education Societies)

On the basis of comparative analysis, the articiinies the common and the
special in the nature and research areas of Ukraiand foreign comparative research.



Major trends, research areas, and a focus in theareh by Ukrainian and foreign
scholars are revealed and analyzed. The core jsdisesissed during the ®4norld
Congress of Comparative Education Societies, ararackerized. The role of
comparative education in the formation of a sireglacational space is emphasized. The
authors underline the need for the discussion otaitbnal issues from the point of
view of sociology, philosophy, economics, psychglogistory, linguistics, and other
academic fields of study.

Key words: comparative education, the World Council of Comagige Education
Societies, World Congress of Comparative Educa8ouieties, the common and the

special in comparative research.

The article was received by the Editorial Office on 08.10.2012
The article was put into print on 26.10.2012



