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QUALITY OF EDUCATION AS A KEY CATEGORY OF EDUCATION AL
MANAGEMENT

Nowadays, the educational system is the major kow#tution determining
the development of the society and the state. T,oeldiycation in general and higher
education in particular determine the main, at thtage, component of the
government of the state — shaping the future,pregress, onward movement. All
other components are responsible for the maintenahstability and preservation of
the accumulated development [1, p. 32]. Hence,awipg the quality of education is
one of the main goals of the modern educationakcyoh national priority, and a
prerequisite for national security and ensuringriget to education [2].

A Dbreakthrough in modern society is impossible with a massive
improvement in training of highly qualified speasas, for the system of education as
well, which, in its turn, has to solve problemsatet to training. In line with the
practical implementation of the Bologna processrdile modernizes education in
the context of European requirements. The quafitydoication, therefore, covers all
of the basic functions and activities in this fiefguality of teaching, training, and
research, which means the quality of the persommelprograms involved, as well as
the quality of learning as a result of teaching ess®arch.

The objective of the article is to specify the @sien of the concept of “quality
of education” as seen through the integration attiéng and administrative science,
l.e. in the context of the management of educabecause these particular concepts
are fundamental for the process of reforming edocahn the context of the Bologna
process that is underway today.

The doctrine of quality was created on the philbsogd and methodological

basis, developing from the ideas of Plato, Aristétl modern qualimetry (paradigm).



The ancient Greek philosopher Plato was the fiostinterpret the category of

“‘quality”. He used it to designate arches as idwatpiritual substances [3, p. 223].
Later, when describing the visible world, Aristogeoposed a system of categories,
and such notions as “quality”, “quantity”, “rela¢is”, and “primary and secondary
substances” were among them. These were seen gethus-species subordination as
particular things and as common for them partictyg@es of matter that integrate

these things in classes. Besides, quality (as aglthings) was understood not as
ideal, but as material [4, p. 12].

In his systematic studies of the nature of qualiyistotle classified qualities,
formulated holistic principle, which asserts thia¢ quality of the whole cannot be
reduced to the sum of the qualities of its parts] @eveloped the idea of the
hierarchical structure of the quality of materiéjexts. This doctrine was the first to
introduce a “qualitative” understanding of quantityalso included the quality with
the type of dynamic systems and argued the existendhe internal diversity of
gualities.

Further development of this category is creditedhis works of Hegel, who
initiated and developed the theory of dialecticdlmnidealistic basis, which replaced
metaphysical teachings. Hegel equaled quality togpéf something loses its quality,
it ceases to be what it is.

Let us also consider the works of the classics afridm. For example,
K. Marx understood quality as a system, which adldwor the examination of the
same phenomenon in two qualitative aspects: frarptrspective of the qualitative
nature of the phenomenon and in terms of the @uiakt specificity of the same
phenomenon [5, p. 31].

The analysis of the approaches of Hegel and Mauadéo the conclusion that
they distinguished three types of qualities: ndfyshysical and structural qualities;
functional qualities; and systematic qualities. doigered by them social skills and
relationships are extremely important for the stwdycomplex objects, social in

particular, and education is among them.



Encyclopedic definitions reveal a philosophical erstanding of quality, such
as the definition offered in the dictionary by &Zh@gov: quality is the presence of
essential features, properties, and characteristatamake one object or phenomenon
different from others [6, p. 241].

Therefore, quality is a philosophical category tHafines a set of essential
features and characteristics that make one objeqithenomenon different from
others and give it specificity. The quality of dnject or phenomenon, as a rule, is not
reduced to its individual properties. It is conmectwith the subject as a whole,
covers it completely, and is an inseparable part.ofhat is why the concept of
guality is associated with the being of the obj&tte object cannot remain what it is
having lost its quality.

Today, the category of “quality” has firmly estaibled itself both in the area of
education and among general educational concepts st of specific properties
characterizing the nature of the object and itéetBhce from others. Researchers
focus their attention on the phenomenon of “qualitgducation”, generating various
research concepts and scientific approaches tmasrstanding.

Quality of education is a synthetic category, rfleg all components and
aspects of the development of education as a system

The category of “quality” is widely used in pedagad theory and practice to
analyze and interpret various pedagogical phenorimen@nitoring surveys. One of
the directions of this analysis is a systematicienvof the quality of learning
outcomes and ways to improve it. This is importhetause secondary school
learning outcomes are immediately related to thede@ic performance in higher
educational establishments, which, in its turrdirectly associated with the abilities
and skills to navigate through the challenges ofgssional and public life [7, p. 49 —
50].

Pedagogical quality is an integral characterishat thelps to describe the
specifics of a representative of pedagogical psibes as different from other
professional areas. That which distinguishes psidesl teaching from every day

educational efforts of a nonprofessional is a slecaluable attitude that unites



people. Professional excellence is characterizedhbyability to implement one’s
values and life meanings in the professional fieldan individualized and unique
way. Pedagogical excellence begins with the transfecreative efforts from the
teacher him/herself to his/her activities, expeayeenand individual creativity.
Therefore, a progress towards excellence alwaysupsr professional and self-
educational goals.

Specific for the system of education is the facitths unit of quality is a
gualified specialist, who is a product of the sgst& education, and the evaluation of
the quality of this product for the purposes ofuating management decisions is only
possible after quite an extended period of timas Preriod of time spans the entire
educational cycle [1, p. 32].

To investigate the quality of education as the nmanameter of educational
management, it is necessary to determine which imgani the term “quality” from
among its various definitions is used. Thus, thaliuis an objective, substantial,
internal attribute of objects and processes thaete their suitability and adaptation
for particular purposes, goals, objectives, coad#| determined by man and society.
It is more suitable to interpret the concept of dlify of education” from the
perspective of consumers of education; in this,caaeh individual subject will have
its own definition. From the students’ perspectiyeality education is the one that is
conducive to the development of their personalitg aareer. As for the employer,
guality education produces a competent employeeie§oexpects quality education
to form a personality capable of efficient createeial functioning, etc.

In summary, let us formulate the following provissothat clarify the concept
of “quality of higher education”. The quality ofghier education means the quality of
the professional training of a university graduattuture specialist. Quality of a
specialist is a set of his/her professional andqm®al properties corresponding to the
purpose of higher education; it emerges as a whiigteracting internal and external
personality traits; these properties, as the caonténthe specialist's quality, are
structured in a certain way, they are dynamic arjlest to change and development.

Quality of the specialist is ensured by the qualityeducational system (process); in



other words, the level and the development of trapgrties of the specialist are
determined by the quality of the processes of tfh@mation and development.
Quality of the educational system (process) isnaefiby the quality of its parts,
elements, and constituents.

Quality management system is a part of the higdecational establishment
management system that is aimed at achieving thdtsein accordance with the
purpose in the sphere of the quality of educatisealices to meet a variety of needs,
expectations, and requirements of the individuatiety, and state, as well as the
needs of higher education institutions, which atependent stake-holders [8, p. 15].

The challenge of determining the criteria of edworet! quality lies in the
diversity of its measurement parameters. In edoatthere are several such
parameters. The first is European Foundation foaliuManagement (EFQM),
which contains criteria of comparative assessmetiteowork of a higher educational
establishment with respect to all types of actgtiand all interested parties.
Evaluation criteria in EFQM business perfection eledorovide higher educational
establishments with a basis for comparing theirfgoerance with that of other
universities. The application of the EFQM model,iahhis based on the use of four
criteria of results and five criteria of higher edtional establishment opportunities
suggests that, as we move towards perfection in fiblel of opportunities,
Improvements occur regarding consumers, employgeesety, and key performance
indicators of the higher education establishmetisTs the way to ensure higher
educational establishment's steady development.s&heriteria are: leadership,
personnel, policy and strategy, partners and ressurprocesses, results for
employees, results for consumers, results for duee/, and the key performance
indicators of the higher education establishmenp[8.6].

The second most common model of the quality managesystem is a model
of Total Quality Management (TQM). Its essencées following: quality of services
or products meets high requirements of a particalstomer and, therefore, is in

demand.



For a higher educational establishment to work qo#if, it is necessary to
create in it, utilizing the TQM method, an apprapei quality management system.
The concept of total quality management requireg this be a socio-technical
system.

On the one hand, TQM model should help in buildiaigtions among people
(employees, suppliers, clients); on the other h#&nghould enable the improvement
of technical and technological parameters of thedpction and the final product.
Total Quality Management System is a method of pcadn management, including
the production of the products of intellectual watyi in higher educational
establishments [40, p. 63].

Experience has shown that the model of total qualinagement system is, in
general, still “too large in size” for most Ukraam universities. This is the reason
why, lately, higher educational establishments hinoeeased their interest to the
international quality standards, such as 1SO 90@0¢h contain both TQM criteria,
as well as EFQM model.

ISO 9000 Standards differentiate requirements faality management and
product requirements. ISO concept implies thatrédwpiirements of the organization
management standard supplement the product quedipirements. The main
products of higher educational institutions are Wwieolge, skills, methodological
culture, and the integrated training for the salfifment in the society.

This product of higher educational establishmestsairesult of providing
educational services in the process of curricutdiviies. Therefore, the latter are
also to go through the evaluation and accreditatmnonly by the State, but also by
the society and authoritative international orgatans.

Requirements for quality management systems 4800001 are general and
applicable to organizations in any line of businesgardless of the product category.
ISO 9001 standard itself does not set product ewialu criteria.

There are eight fundamental principles in the baBISO standards, including
customer focus, defining role of executive managememployee involvement,

motivation, initiative, process approach, systemragch to management, continual



improvement, factual approach to decision-makingitually beneficial supplier
relationships.

The requirements for products can be set by consuarehe organization on
the basis of anticipated consumer demands. Folptiegluction” of universities, the
requirements must be included in the standardgbih education.

The approach to the development and implementatbbnthe quality
management system consists of several steps: ti@finif the needs and expectations
of consumers and other interested parties; devedopof quality-related policies and
objectives of the organization; specification o€ tprocesses and responsibilities
required to achieve quality objectives; establishingd the necessary resources and
ensuring the access to them to achieve the quallifgctives; development of the
methods of measuring the outcomes and efficien@aoh process; application of the
results of these measurements to determine théseduactivity and efficiency of
each process; determination of the means necessangvent nonconformance and
elimination of their causes; development and appba of the process for the
continuous improvement of quality management system

Using this approach, the higher educational esfairlent demonstrates its
strengths and product quality, as well as lays fbendation for continuous
improvement [9, c. 16].

Financing, accreditation, and authorization (licegs are the integral
parameters of the higher education quality measemeas well.

Adequate quality of higher education is only polesibthe budget funding is
commensurate. Budget funding is an irrevocablgugoas allocation of funds from
the budget. One of the challenges inherent in sficAncing is the precise
determination and division of the spheres finanogdthe state and local budgets. On
the national level, it is necessary to finance dhbse items that are important to the
state economy. When implementing the mechanisnudfé&t funding, the powers of
central and local authorities should be clearlyid#id and legislatively assigned to

them.



The system of authorization (licensing) and acca¢ion in Ukraine was
created on the basis of the experience of the mgstéd accreditation existing in the
world. It meets the current requirements; at theesime, it is in need of reform and
improvement due to the requirements of the Bolqgoaess.

Thus, we believe that an important principle ofltiag a high-performance
system of higher education and ensuring qualityfgegional preparation is an
effective system of higher education. Today, thisr@ contradiction between the
demands of the modern society on a specialist lamcd¢tual level of the training of
students in higher educational establishments raldk. Quality of higher education
cannot be achieved if the state mistreats uniyefagulty and staff. The prestige of
teaching profession is getting catastrophically.low

Attention to quality itself is not new both in Ukna and in other countries;
guality has always been in the focus of attent@uoality of higher education is
ensured by such basic parameters as quality ofityacguality of teaching, of
facilities and infrastructure, of laboratory equigam, and finances.

For quality management systems to be successfuhigher educational
establishments, their executive management shoeldnbtivated to create such
systems. University administration is the key ptayethis regard; they should set an
example of working toward quality culture. It iscessary to conduct leadership
training in Fundamentals of Quality Management #re SO standards through the
series of lectures on Theoretical Foundations o&liuManagement and practical

trainings.
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Kinbosa I'. O. SIKicTh 0CBiTH SIK KJII0Y0BA KATErOpisi MEHEIKMEHTY OCBITH
CraTTs TpHUCBSYCHA aHANI3y SKOCTI Cy4acHOi OCBITH. ABTOPOM PO3KPHUTO
CYTHICTh TIOHATTSA <SIKICTh OCBITM» B AacCHeKTl TMO€AHAHHA MEJaroriyHoi Ta
yIPaBIiHCHKOT HAYKH, TOOTO B KOHTEKCTI MEHEPKMEHTY OCBITH, a TAKOX PO3TIISTHYTO
OCHOBHI IMapaMeTpy BUMIPY SKOCTI B CHCTeMi OCBITH. Po3kpuTO 0COOJMBOCTI Ta
KpUTEepii TaKuX CHUCTEM OIIHIOBAaHHA SKOCTI ocBiTH, ik EFQM, TQM, ISO 9000,

OKpPECIICHO HpiOpI/ITCTI/I KOXXKHOI 13 3a3HAYECHUX CHCTEM. Bu3znaueno Ta



MPOAHATI30BaHO HEBIJ €MHI MapaMeTpu BHUMIpPY SIKOCTI OCBITH Ta PO3TJISHYTO iX
3aCTOCYBAaHHS Ha MPAKTHIII.
Kntouosi cnosa. BuIlla OCBiTa, SKICTh OCBITH, MeAaroriyHa Hayka, Hayka

YIOPaBIiHHSA, MEHEIDKMEHT OCBITH, YIIPABIIIHHS SKICTIO OCBITH.

KuneBass I'. A. KauecTtBo o00pa3oBaHusi KaK KJIH4YeBasi KaTeropusi
MeHeIKMEHTAa 00pa3oBaHus

CraTbsi TOCBSIIEHA aHAIW3Y KadecTBa COBPEMEHHOTO O0pa3oBaHUs. ABTOp
PACKpBIBACT CYIIHOCTh MOHSTHS «KAueCTBO OOpa30BaHMSI» B AaCIEKTE COYECTaHUS
MEIarOrHYecKOd M yIpaBJICHYECKOM HayKd, B KOHTEKCT€ MEHEKMEHTA
oOpa3oBaHMsI, a TAKKE pacCMaTPUBAET OCHOBHBIC TTapaMETPhl U3MEPEHUS Ka4eCTBA B
cucteMe oOpa3oBaHus. PacKpbIThl OCOOEHHOCTH W KPUTEPUM TaKUX CHCTEM
OIICHWBAHUs KadecTBa oOpaszoBanms, kak EFQM, TQM, ISO 9000, onpeneneHsi
MPUOPUTETHI KAXJIO0M M3 YyKa3aHHBIX cucTeM. OO003HAUYe€HBl U TMPOAHATM3UPOBAHBI
HEOThEMJIEMbIE TTapaMeTphbl U3MEPEHHUs KauecTBa 00pa3oBaHUs U UX NMPUMEHEHHE Ha
MPaKTHUKE.

Kntouesvie  cnosa.  Beicmiee  oOpa3oBaHue, KaueCTBO  OOpa3oBaHMS,
nearornyeckas Hayka, Hayka yrpaBlIeHUs, MEHEHDKMEHT 00pa3oBaHus, yIIPaBICHHE

Ka4ueCcTBOM 00pa30BaHMUS.

Kilyova H. O. Quality of Education as a Key Categoy of Educational
Management

The article analyzes the quality of modern eduacatidhe author describes the
intension of the concept “quality of education”seen through the integration of the
science of education and the science of managementin the context of the
management of education. The basic parameters wfagdnal system quality
measurement are also examined. The key elementgrdaada of such quality of
education rating systems, as EFQM, TQM, &3d 9000 are revealed, the priorities
of these systems are outlined. The essential paessnaf the assessment of quality of

education are defined and analyzed, as well asph&ctical application.
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