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POLYTECHNIZATION AND EDUCATIONAL PROCESS IN UKRAINI AN
CHILDREN'S VILLAGES (1920S — 1930S)

Industrialization in Ukraine in the second half tok 1920s highlighted the
need for the vocational training of pupils, thebilidy to rationalize their work,
understand production processes and the role bhétdagy, etc. It was believed that
those young people, who are equipped with techrkcalvledge and skills and are
capable of dealing with the main manufacturingdpoln be of benefit to the country
as a labor force reserve for new factories, plaanms, small producers’ artels. Thus,
the use of technical labor in social education ethavas becoming increasingly
important and was determined by the general tals@al education, as well as
current demands, one of which was the polytechioizatf education.

In the 1920s, polytechnism as a principle of thgmaization of the educational
process was seen as the next stage in the estabhslof the comprehensiveness of
education driven by the specific features of theoge

In the course of the implementation of the Decresued by the Central
Committee [of the Communist Party of the Sovietdjion introducing children to
the main industries and ensuring a close connebtitnween the study and labor, the
idea of obligatory cooperation of schools and onalgges with factories was
discussed. The Decree also included a number dra&p pacts concerning the
Children’s Villages. Thus, it was decided to briptants, factories, machine and
tractor stations, sovkhozes (state farms), and hka&s (collective farms) to
Children’s Villages, as well as other institutidios children, by providing equipment
for workshops and instructors to manage the ais/[tL, p. 16].

The idea of polytechnization in education was téld in some normative acts
on the reorganization of seven-year schools. Fsiante, the Decree of the Board of

People’s Commissariat for Education (December B29)1 “On reorganization of



seven-year schools” stated: “The primary task @Eseyear schools reorganization,
which is seen as bringing them closer to the camrex with and the participation in
the industrial life of the society, is also thektad polytechnization of schools. It is
necessary to direct the educational process tsttitly of production processes and to
promote children’s participation in them, thus ¢qping the front line of the society
with polytechnic knowledge. The history of sevemyschools went through a long
way of differentiation: from a regular vocationathsol to its rural and urban
varieties, further — to the industrial and agronompecialization, and, as a logical
final stage on this path, the types of schools #natthe closest to socialist industry
and polytechnism: factory apprenticeship seven-gehools and schools for village
youth (the latter developed as a new type of sehfwl the young people (16 — 18
years of age) in the countryside)” [9, p. 59].

The reorganization of seven-year schools was tcapeed out in accord with
the two types of schools that were the most swetéinl the realization of the idea of
polytechnic education: factory apprenticeship sthamd schools for village youth.
“The process of reorganization puts forward thek ta$ enhancing job-related
differentiation of schools in regard with the besbdels which are operating now:
factory apprenticeship schools as schools of im@lisbrientation and schools for
village youth (or, to be more precise, schoolsgyfaultural collectivization) as those
directed towards agriculture. This does not meansdgregation of the vocational
school. On the contrary, these two school typealshgonstitute an integrated
vocational school,” the Decree stated [9, p. 59].

The process of polytechnization of the educatigratess in the Children’s
Villages confronted a number of difficulties andstdxles. The latter were primarily
caused by the lack of understanding of its natyrdelachers and educators, who
often saw it as related to craftwork or, rathertg¢aching numerous crafts and set
respective requirements to equipment. To addressetbhortcomings, real help was
needed (in terms of curriculum, equipment), whicbuld be rendered through
educational journals, courses, seminars, and grdupss necessary to explain the
main features of polytechnization in schools, emgcof which teachers had

insufficient or incorrect understanding.



The famous Ukrainian educator A. Mandryka agread plolytechnism is “the
principle or a system of education. As such, iaisomplex phenomenon, and any
attempt of detailing it remains relative and incdebg and should be only made to
help the actual introduction of general princiglge school life” [4, p. 10].

He believed that the following detailing of the kesof polytechnization in
education is appropriate:

“1) forming the habits of social labor and team kyor

2) promoting awareness of the scientific groundthefproduction processes;

3) developing the ability to quickly adapt to newrking conditions;

4) enhancing psychological and physical capalslitimamely technical
Initiative and creativity;

5) mastering basic labor skills; and

6) encouraging self-discipline at work and stimulgtenthusiasm for the
process of technical reconstruction of the econojgyp. 10].

Studying the Children’s Villages experience in vomaal education, one can
observe various operations taught and a numbeékiltd developed: work with paper
and cardboard, woodwork, etc. It should also be timeed that the process of
polytechnization was viewed by many teachers asoaegs of teaching numerous
crafts, as opposed to one craft. Thus, many teadtad to ask themselves about the
possible ways to deal with this drawback and taeaehdiversity in the vocational
activities of the students. “The thing is that gveocational skill is included in the
system of polytechnism not in accord with its cant®ut depending on the way it is
taught: it can reach the highest level of expertsa particular trade or, on the other
hand, be a part of polytechnism”, A. Mandryka meméd [4, p. 10].

Seeing labor as a key factor in social educatiore, can determine its main
characteristics: “labor develops team spirit, gatarly if classes are organized
taking into consideration the principle the divisiof labor (differentiation of labor),
strengthens will, cultivates the sense of harmaaguracy, precision of movement,
endurance, good eye, etc.” [5, p. 48]. By providetgldren with basic labor skills
and acquainting them with the main industries ardenmals, the school carried out



polytechnic vocational training, which was impottémany individual irrespective of
his/her future occupation.

From now on, the school was urged to actively pgdite in the process of
polytechnization. With the expansion of labor sdhopportunities, the process of
industrialization and the bolstering of the elemseasftvocational training began.

Polytechnism in schools was not a separate diseiplit was seen to be
incorporated into the content of different acadenigciplines and reflected in the
choice of learning material for physics, chemistrgfural and social sciences. It is
understandable that the curriculum built on thesaSpolytechnism demanded from
students the ability to observe, deepen, put tbbservations to test, and to record
their observations and make conclusions.

Firstly, teaching labor in a polytechnic school hadprovide students with
general vocational skills, such as setting godmsnmpng work, considering various
factors, and appropriately distributing tasks bemveeach other, team work, etc.
Secondly, it was to teach them to understand lgbocesses in terms on technical
labor organization, its value for the society.

The question that had to be answered next was hovwvaat must be done in
schools to ensure vocational polytechnization. &gif with, educators believed that
the introduction of students to work could be obtands: practical and theoretical.

For instance, the practical approach involved-fiestd participation in various
working processes:

1) independent living skills;

2) participation in various manufacturing processes;

* agricultural work;
* manufacturing processes related to craftwork; and
» different forms of community work [12, p. 89].

For example, inLenins’ke Children’s Village the development of independent

living skills cause a large number of conflicts vibkeén children and teachers.

Children were frequently dissatisfied with the dameaking work they had to do, as

! Lenins’ke Children’s Villagébegan its work in 1923 in Kyiv (Lukyaniv’ka distt) as a
social educational establishment of a boardningaictype.



well as with the failure to equally distribute tkesks among them. Therefore, a
different system based on different principles wegded. As a result, the artel
system was introduced, which had numerous advasitegepared to duty shifts,
helped direct children towards work, automatizdlskwas closer to the scientific
approach to work organization, promoted team sparnd taught them to bear
collective responsibility.

In Lenins’ke Children’s Villagethere were 12 artels, which gave children an
opportunity to fully advance their potential. Eaattel was devided into two groups,
so that they could work week shifts. The artelsewvsubordinate to the sanitary
committee, a regulatory and controlling body, whighs also in charge of cultural
and educational activities and covered certain riglrocesses: “artels encourage
grouping children in accord with their psycholodit=atures; promote initiative and
responsibility; allow children to have a break framork and, finally, develop in
children, who are very careful observers, the ustdeding of what can be changed
to imrpove their work” [13, p. 8].

In Odessa Third International Children’s Villagehe work children had to do
was mainly aimed at independent and self-sustdivied): they worked in vegetable
and fruit gardens; could observe, get new expegieaicd try to interpret it, etc. With
the goal of increasing the number of labor process®l developing the connection
between education and the economic life of thegédl a plan regulating the activity
of the school was worked out. The plan describeersd areas: economic section
(duties at school, including the positions of apypoom keeper, a kitchen manager,
and a bookkeeper); sanitary section (monitoringftitidlment of the basic sanitary
living and eating conditions); culture section ¢marge of children’s organizations,
as well as administering the educational coursesdaaling with the elimination of
illiteracy); professional and technical sectioneldi trips, museums, gardens,
maintenance, and provision commissions).

An interesting approach to implementing independigintg was suggested by
the Polish House (subdivision) @dessa Third Comintern Children’s Villagghere

2 Odessa Third International Chilren’s Villageas established as a model state institution
in 1920. This village included 28 children’s ingtibns representing various nationalities.



children were divided into three age groups — piste junior, middle, and senior.

In the senior pluton, self-service was based on rniembers’ voluntary
commitment to fulfill certain tasks. Thus, on timormation board, a list of duties to
be carried out was published:

1. Cleaning inThe Nest of Labor and Happiness Building, The Aalage

Building, The Mountain Eagles Building.

2. Gardening: next torhe Nest, The Art Palace, The Mountain Eagles
buildings.

3. Cooking.

4. Sewing.

5. Joinery shop [7, p. 127 — 128].

Next to the list of duties, the “work sheet” wouldng, in which the children
from other commissions or groups would sign updwuaace. During the week, every
child had to complete all the activities planneadlléwing the educator's advice,
senior members could write diaries, describing rtitly and relationships with
younger children.

The central place in the life of Children’s Villag®as given to the industrial
school, which encompassed comprehensive (provifangthe formation of the
outlook and formal knowledge, necessary for furtiife) and industrial (aiming at
developing professional vocational skills, usualgcessary for a particular career)
schools. In accord with the “Internal Order Rules fChildren of the Senior
Concentrum”, every student had to take both acadleanid vocational classes
seriously: for instance, he/she had to come toitdestrial part of the school at
8 a.m. to work (with the working hours for the cdnén under 14 years of age — 3
hours a day, for those older — 4 hours a day). ihbastrial school was the main
educational and industrial centre of the ChildreviiBage’s life, its art workshop,
which combined such functions as labor and disogpbrganization, the development
of independent living skills and respect for onkseld peers. The importance
attached to the labor and the labour principléhandrganization of the child’s life at

that time is illuminated by the fact that classesthe vocational school were



conducted in the morning, whereas comprehensiveatahas to take place in the
afternoon.

Special attention was given to the use of thoseatbjand tools that were made
by the children, for example:

1) visual aids for a particular course of study (measgudevices, geometric
figures models; tools and instruments to be usedhen laboratories in
chemistry, physics, natural science classes; maghinmodels,
constructions to visualize certain aspects of $atualies and geography);

2) school furniture, equipment for laboratories, waidgss, clubs; and

3) objects intended for everyday personal use by stadand their families
[12, p. 90].

Along with the skills that were important for thadic production processes,
children had to acquire knowledge in the scientd#pproach to labor organization.
They were to master design (work-related drawingphics, modeling); budgeting;
work planning; timely supply of instruments and emals; time management
(computation of time necessary for different taskisgtribution of certain functions
(labor distribution); systemic self-monitoring dfet work; material accountancy;
reporting; participation in production meetings.

Didactic material was visualized in accord with @neailable in the Village
workshops. The curriculum was composed on the lmddise labor principle where
the following methods prevailed: research, fielghdy active labor, and laboratory
methods. Some teams worked in the communal instisiof the Village, others — in
the workshops. Bigger communities were subdividad desyatka (groups of ten
people, the tens), headed by desyatnyk (the foreraad a secretary, who were
responsible for keeping the attendance record lamdegister according to the form:
date; tasks to be fulfilled; the nature of the wtokbe done and the methods used,
unfulfilled tasks; remarks; notes.

The tasks for labor education were selected inrdetgaspecific principles and
were distributed and corresponded to the age adididual capabilities of every

child. Introduction to the labor processes in th#age’'s workshops followed the



consistency principle: from the easiest tasks &edtasks that could be performed
quickly.

For instance, junior groups were introduced to weoardt, while seniors were
allowed to do metalwork. In the seventh group,dhiédren could participate in more
complicated processes using industrial machines#ret equipment.

Work measurement was an important issue in thetg@udipization process.
Children had to spend working in the workshops @ss Ithan 6 hours per week,
which were included in the schedule. But the woolshwere open for the children to
come and work individually in their free time. lhet workshops, children were
divided into groups according to their age.

Many educators stated that labor at school shoaldfocommunity service
nature, otherwise “it will fall short of being aluable means for social education,
but, on the one hand, will turn into the procesacagfuiring a number of skills and, on
the other hand, into a “methodological tool”, whikklps to illustrate the material
learned” [12, p. 93].

Community work in children’s villages was subdivid@eto curricular and
extracurricular.

1) curricular community work consisted of the orgatiaa of school life,
working in centers, preparing performances; studerntrnment,
“submission to the community and peer influenceodlgh “the public
opinion”; and

2) extracurricular activities directed at organizingrieus campaigns (The
Homeless Day, The Birds day, The Tree-Planting Daylilding
connections with tenants’ associations and workarip them on culture
and sanitary issues; cooperation with rural schdalstories, villages [12,
p. 93].

Theoretical knowledge necessary for the studemtsviaes was built during
mathematics, physics, chemistry classes. The cbteacademic disciplines was
determined by labor processes, was to give studbatsheoretical explanations of
certain phenomena, included the tasks on budgeimgmaking visuals and tools,

etc. Moreover, students were introduced to theotystof technology, various



processing techniques (wood, metal, and fiber®),history of labor, the scientific
basis and different methods of production orgaronat

For the successful implementation of polytechnargtithe laboratory and
research method was used. Children were introdtceithe industrialization and
agriculture with the help of field trips to factes, plants, workshops, gardens,
technology and agricultural museums.

The effectiveness of the polytechnization process also determined by a
number of organizational tools. One of them was #mwe of groups. It was
recommended that the number of students workingiutiet supervision of one tutor
should not exceed 20. In practice, though, thismenendation was observed to the
extent to which the conditions allowed.

Several possible solutions to deal with the problefngroup size were
proposed:

1) the class can work under the guidance of two sugams/simultaneously;

2) the lectures on labor are scheduled to a later einmge are conducted with

fewer people present;

3) one part of the class works in one workshop (foaneple, woodwork),
another — in a different one (metalwork). After fhal year, the groups
switch their working locations [5, p. 57]. But itaw critical not to violate
the norms: groups 1— 4 (1 — 4 grades) had to vadrkeast two hours
weekly, while groups 5 — 7 were obliged to work lmree hours a week.

In schools that embraced the principle of polytésimnin their work, the
technical interests of children and their organoratwere given priority. “This is
particularly important, since the design projeatsaloped by children have a great
pedagogical value for us, demonstrating childreethnical interests, their creative
ideas, which yet have to be psychologically proegssheir will and initiative” [2,
p. 64].

Introducing polytechnism in Soviet schools had emmrs impact on the
organization of career counseling, namely on thguation and development of

professional interests and gifts by students. Tést lway to study the interests of



young people was to let them see certain jobs andugtion processes related to
them from the inside.

The following forms of career counseling were use&oviet schools: firstly,
the school had to provide the students with theytpohnic knowledge basis;
secondly, it was responsible for the organizatiboapeer counseling.

Educators believed that students’ study of labayukh be of polytechnic
nature. Thus, it is necessary to determine thenessef polytechnic education. This
notion was interpreted as a system that was baseldeostudy of various aspects of
technology. “It implied the study of “natural teaiogy” (nature) and materials
technology, production tools and their mechanidims,study of the moving power —
energy. It should also incorporate such aspecth@sgyeographical foundation of
economic relations, the influence of extraction hatgsm and processing techniques
on the social labor forms and their relation togbeial order” [6, p. 81].

Thus, the first step to be made in the organizatibthe children’s technical
interests was of paramount importance. This steptaatudy the technical interests
of children. Most teachers agreed that, at therimaigg, an extensive research must
be conducted by research and pedological assawatiesearch departments, and
pedagogy research institutes. Its subject matteyuldhinclude: 1) children’s
inventions, their nature, forms of manifestation; children’s interest in different
kinds of labor; 3) the influence of the environment child’s technical skills,
interests, the outcomes of his/her technical dwsji etc. Proceeding from these
tasks, schools had to develop, conduct, and pra@easvey of the technical interests
of children (general and specific). The survey wasclude the questions to clarify
the origin of the technical interests (Why is theld interested? Did he/she read
about it in a book? Did he see a model or a tooltb\Wa friend or an adult) told
him/her about it? Does he/she have any theoretitadest that he/she wants to bring
to life, such as constructing a device to verifyheoretical statement? [2, p. 64]. The
survey also included a number of questions aboat itfdustrial and technical
environment of the child, his/her technical prepara capabilities, etc.

In the course of the study of the technical intsre$ children in the Villages,

three main forms to meet their technical demandssterests were determined:



“1) a technology study groupyhich can be attended by a large number of
people and provide for the differentiation of irgsts;

2) a workshopwhich allows to bring the technical ideas of dhein to life;

3) a library, which houses the necessary resources on techntdoggswer
frequently asked questions”. These three formstbidd closely connected by means
of “cooperative and well-organized efforts of “@atrgle” — a physics teacher, a labor
instructor, and a librarian” [2, p. 62].

Implementing pedagogical characteristics and olisgrthe labor activity of
children, two forms of interest in technology welistinguished: reading books about
technology; modeling, designing, inventing. Therdily records testified to the
interest of boys in two kinds of technology book$:the books that describe the
romance of technology; b) the books that help ckildwork independently. The
books of the second type encouraged the interestiasire to build, for instance, a
radio receiver, a lantern, a glider model [2, d. 62

In the 1920s, the Children’s Villages underwentfpund changes, related to
the polytechnization of the system of educatiogeneral. The example suitable for
the illustration of the changes is thenins’ke Children’s Village.

At the beginning of 1927, The Inspectorate of Oraues of the Kyiv
Department of People’s Education, trying to bringrenchildren to villages to work
in agriculture, filed a petition for allocating knto establish a model farm and
agricultural educational institution for the chidr from Kyiv orphanages. The
implementation of this task was commissioned to_#r@ins’ke Children’s Village.

For two years (1927 — 1929), the efforts of thedrkn and the staff were
devoted to economic and organization activities, géitablishment of the school (the
senior concentrum of the agricultural seven-yeaostcfor 60 students dhe Lenin
and other orphanages). “The children who join thgkdls’ka Pustel’ community
annually, and come there knowing nothing aboutcagitire and even being negative
about it, after spending a trimester and understipgervision and influence of older
students, change, acquire a new work ethics, dpvedoing for animals and an

abiding interest in all things agricultural” thechive papers mention [3, p. 1 — 5].



On April 23, 1930, an extended Teachers’ Board Mgetf the Children’s
Village was held, where the issues concerning polyization of the educational
process in theenins’kewere discussed. Thus, the questions under debaite as
follows: 1) What organizational forms for the paghnization in education were
determined by the People’s Commissariat for Edan&ti2) Should agricultural
component be included in the polytechnic schooticulum? 3) How will the work
of polytechnic sector be related to the polytectstbool? 4) What reorganization
procedures have to be carried to ensure partiasitran to polytechnism in the third
trimester? and 5) How will the polytechnizationtbé junior concentrum (primary
school) be organized? etc.

Political and polytechnic education was to become integral parts of the
educational process. It was planned that some péattse production process would
be relocated to schools. Others would remain in fdtories and plants as a
convenient tool for the specification of studerksowledge about the production
process. The outcome of this meeting was the regplthat emphasized that “the
subject of study should be “labor”, whereas othatamals addressed by schools are
“methods”. It is obligatory to help children to wrdtand the peculiarities of
agricultural labor, because we intend to providenthnot only with special or
industrial, but also polytechnic education. Thug see the problem broader”, the
documents stated [10, p. 44].

The teaching staff of the Village established tvamnmittees: the first was in
charge of developing polytechnic school’s curricojuhe second was to reorganize
of the Children’s Village school.

Unfortunately, the polytechnization of theenins’ke Children’s Villagevas
never fulfilled. Trying to assert this idea’s riglotlife, the staff appealed to the
People’s Commissariat for Education: “there exigisspecial committee that could
study the transition of a seven-year school to teclynic education”, that is why the
exclusion of children will ruin children’s stimuio labor, be a threat to prospects and
existence ofthe Lenins’ke.The Village itself had all conditions — economicda
educational — to make the transition to polyteamnisocial education and industrial

orientation were in place, all children spent 1@nsoin workshops and at factories



and plants, which was not done in any other scihodyiv. “Every child in our
Village has study time, personal time, and timedated for production and learning
proper, which turns him/her into an individual etgd to modern life conditions. We
have the right to implement the system of polytéckeducation”, the minutes of the
Children’s Village Board urged [11, p. 39].

It should be stated that the aforementioned evastfallowed up by the Order
of the People’s Commissariat for Education reqgirthe reorganization of the
Lenins’ke Children’s Villagewhich later ceased to exist.

The Odessa Children’s Villagewas virtually the only social education
institution that became the model of polytechn@atiThus, since SY 1940 — 1941, it
operated turneries, locksmith’s workshops, joinet®ps, sewing workshops; the
foundry, sawmill, and the pride of the Village -e&fomechanical workshop were
launched. Such substantial resource and technaldgase became the foundation for
a trade school, later called Trade School 1. Aftexr war, the premises of the
Children’s Village were given to Trade School 1,iethbecame well known in the

former Soviet Union.
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®isgimonosa T. B. IlosiiTtexHizamist i OCBITHI MpouecH B IMTAYUX MICTEUKAX
Ykpainn (20 — 30i poxku XX cT.)

VY crarTi BH3HAU€HO ¥ MPOAHATI30BAHO CYCIIJIbHO-ICTOPUYHI, MeNarorivyHi
NPUYMHU aKTUBI3AIIl 1/1€1 TOMITeXHI3allli B OCBITHIA MPAaKTUIl HA MOYaTky XX CT.,
BHCBITJICHO 3aBAAaHHA MOJITeXHI3amii ocBiTH. OCOOIMBY yBary MpUAUIEHO PO3TIISLY
rpOMaJICbKoi poOOTH yUHIB y OTUTSYHMX MicTeukax. HaBeneHO MOCBi yIpOBaKeHHS
caMoo0OciyroByBaHHs pizHUMHU guTMmicTeukamu YPCP ta Ilonbmi. BuciTieHo
EKCIIEpUMEHTAIbHI CIIpoOM  peanizamii MOomiTeXHi3amii IMKIT JATSYUX MICTEYOK.
BusnaueHo mnepeBaru MojiTexHi3alli JAUTMICTEUOK Ta HaBEACHO YHHHUKH, K1
3aBaJIUJIM peani3alii I[bOro MPOEKTY.

Knrouosi cnosa: monitexHizaiis, AudepeHiianis, I9TA4l MiCTeUKa.

®uwiaumonoBa T. B. Iloaurexumzanusa u oOpa3oBarejibHbIe NMPOUECCHl B
nerckux ropoakax Ykpaunsbl (20 — 30e roapr XX B.)

B cratee ompegeneHbl M MPOAHAIM3UPOBAHBI OOIIECTBEHHO-UCTOPUUECKUE,
MeJarOrHYeCKNEe IPUYMHBI aKTUBHU3AIMN UICH MOJTUTEXHU3AIMU B 00pa30BaTEIbLHOM
OpakTUKe B Havyase XX B., pacCMaTpUBAIOTCS 3aJlaHUsl TOJUTEXHU3ALMU
obOpazoBanmsi. Oco0oe BHHUMAHHE YIEICHO W3YyYEHUIO OOIIECTBEHHON pPabOTHI
VYCHHKOB B JETCKUX Topojkax. [IpuBeA&H OmbIT BBEAEHUS CaMOOOCTYKMBAHUS
pasubiMu  netropoakamMu  YCC3 wu  Iloapmm. OTpaxeHbl 3SKCIIEPUMEHTAIbHBIE
MOMNBITKH PEaNU3alii MOJUTEXHU3AIUMU IIKOJ JAETCKUX TOpoakoB. OmpenesieHbl
NPEUMYIIECTBA TMOJUTEXHU3ALUU JACTTOPOJKOB M MPHUBEACHBI (HaKTOPhI, KOTOpHIE
NPEnsSTCTBOBAIM pealn3alii JAaHHOTO MPOEKTa.

Kniouesvie cnosa. nonurexuusanus, AuddepeHumanus, 1eTCKIUe ropoaKy.

Philimonova T. V. Polytechnization and EducationalProcess in Ukrainian
Children's Villages (1920s —1930s)

The article analyzes social and historical, as a®ledagogical preconditions
that gave prominence to the idea of polytechnimatibeducation at the beginning of

the 2" Century. The tasks of such polytechnization asewised. Special attention



IS given to the community services of studenthechildren's villages. The article
also describes the practice of introducing seldserand self-support in different
children's villages of the USSR and Poland. Theegrgental polytechnization of the
schools affiliated to the children’s villages arsatissed. The advantages of
polytechnization of children’s villages and facttinat constrained the realization of
this project are analyzed.

Key words:polytechnization, differentiation, children’s aties.
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