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HISTORY TEXTBOOKS FOR FUTURE GENERATIONS OF SECONDARY
SCHOOL STUDENTS: CONSIDERATIONS FOR AUTHORS

Improving the quality of school textbooks is an important of the effective
organization of educational process. The school textbook, as the material basis for the
organization of students and teachers’ activity, has to be composed in accordance
with the general theoretical and methodological principles, accepted and consciously
selected by the educators (both at the theoretical and practical level).

Thus, the article aims at revealing the challenges of creating textbooks,
discussing possible solutions to them, and defining the priorities that should direct the
process of writing a textbook. In other words, we are trying to answer the question of
what the modern textbook should be like to become the material basis for individual
spiritual development, a means of organizing various kinds of students’ learning
activity, and, consequently, the necessary condition for their successful self-
realization in class, as well as the basis for interiorizing the meanings of the history
and culture of the humanity and of their native country.

Modern didactic and methodology approach to the creation of textbooks in the
light of different conceptual aspects is reflected in the researches of V. Bezpalko,
M. Burda, N. Burynska, V. Vlasov, L.Zankov, D.Zuyev, Ya.Koldyuk,
B. Korotyayev, V. Krayevsky, V.Kurylo, I Lerner, O.Pometun, O. Sokhor,
N. Talyzina, V. Snegiryova, O. Topuzov. Scholars devote close attention to the
competency-based approach, which defines the principles of selecting, structuring,
and presenting educational material. For instance, O. Pometun states: “A mature
historical competence of a student includes not only the knowledge of facts and dates,
but also his/her ability to work with the sources of historical information, analyze,

describe, explain, and compare historical perspectives, present and defend his/her



own views, appraisals, attitudes. A modern textbook should be analyzed taking into
consideration these points” [1, p.477]. So, how should a modern textbook be
changed to be able to solve educational tasks, live up to the expectations of students
and their parents, serve as the foundation for successful and effective learning and
pedagogical activity?

The analysis of school textbooks on history allows us to make the following
conclusions. Nowadays, in the textbook development, two main directions illustrating
the theoretical views of their authors can be distinguished. The first — encyclopedic
approach — defines the textbook as a book that contains basic scientific information
on the subject (according to the state standard) and is the source of information for
students. Another — so-called functional approach — sees it as a means of organizing
students’ learning, which, in addition to the informational function, is charged with
the developmental function as well, being a medium for building basic and subject
competences of students [1, p. 478]. We are firmly convinced that school textbooks
should, in an integrated way, realize the informative, developmental, and educational
functions of teaching/learning. Therefore, we are to analyze these three aspects in
detail.

The representatives of the encyclopedic approach see the academic study and
scientific information as the content focus and the greatest value of education. Such
an attitude determines the quality and quantity of educational information included in
the textbook. This approach seems to be natural for scholars. As a consequence, its
supporters are concerned that the composition of a school textbook should reflect the
content of the fields of academic study. In this case, the mental aptitude and
developmental profile of students are not taken into consideration to a full extent. In
their study of the challenges facing modern secondary schools, the Ukrainian
scientists B. I. Korotyayev, V. S. Kurylo, V. V. Tretyachenko mention, on the one
hand, the excessive amount of factual information and, on the other, the lack of
attention to students’ individual development, their cognitive needs and abilities [2,

p. 62]. The analysis of the volume (number of pages) of the textbooks revealed that



middle school students had to read from 15 to 25 thousand pages in four years [2,
p. 62].

Moreover, if the information (the texts in the chapters) given in history
textbooks for middle school is selected in accordance with the school curriculum,
then, in terms of content, approaches, and structure, it is on the same level with the
academic courses in history that are designed for and taught in higher educational
establishments. As a result, a university history student deals with the same curricular
content, in the same way, and according to the same logic, moving from ignorance to
knowledge of the subject matter, as he/she was introduced to at school. The
comparative analysis of the content units of Ancient History course at school and at
university suggests that they are very similar in structure, logic of historical
information introduction, and the selection of important facts presented. The afore-
mentioned tendency can be illustrated by the analysis of the content of History of the
Roman Empire course at university and the content of the textbook covering this
topic. The university course includes such topics: 1) Early Roman Empire (509 — 265
BC). The social struggle of plebeians and patricians. The Roman invasion of Italy. 2)
Late Roman Republic (264 — 27 BC). Rome acquires the status of the World
Government. The First Punic War. The Second Punic War. The Third Macedonian
War. 3) The fall of the Republic and the Establishment of the Empire. The Third
Punic War. The Gracchi brothers. The end of the 2™ and the beginning of the
1* Century. Sulla’s dictatorship. Spartacus Revolt (The Third Servile War). Rome of
the 60s and 70s. Civil War. Gaius Julius Caesar. Octavius Augustus and Mark
Antony. The fall of the Republic [http:
//homo.fizteh.ru/courses/culture/a 4t332j.html]. Six-graders (10— 11 years of age)
studying the topic Ancient Rome of the 8" — I*' Centuries BC cover the same content:
§35. The Geography of Italy and the Origin of the City of Rome. §36. The Roman
Republic, the 5™ — 3™ Centuries BC. §37. The Roman Republic, the 2" —
1* Centuries BC, etc. But the time (three academic hours or three class sessions)
assigned to these topics is obviously not enough to master the selected material. Let

us analyze the content of paragraph §37. The Roman Republic (the 2™ 1*' Centuries



BC) discusses the information on the following topics: The wars between Rome and
Carthage (The Second Punic War (218 — 201 BC). The Third Punic War (149 — 146
BC). The influence of the wars on the economic and social life (The Gracchi brothers
and their land reform). The key factors that affected the social and political life of
Rome in the 80s — 60s of the 1* Century BC (Sulla’s dictatorship, Spartacus Revolt,
Triumvirate establishment). Including the main texts, illustrations, tasks, the
documents quoted, etc., this chapter is five pages long. It should also be mentioned
that, despite a substantial number of historical facts covered (for instance, there are
fourteen dates in bold which should be remembered), none of them is exposed in the
specific historical, moral, and aesthetic context, but, on the contrary, the learning
material is presented in the form of a summary. As a result, the information about
The Battle of Cannae and The Servile Rebellion under the leadership of Spartacus is
put in two sentences, and the Fall of Carthage during The Third Punic War is
described in three [3, p. 197 — 202].

Historical material analysis allowed us to identify one of the shortcomings
modern textbooks have. The learning material in history textbooks most often
introduces the student to the development and collapse of countries and civilizations
(civilizational approach), namely to the history of “the state and the law” and the
history of social processes in the past. It does not teach history as composed of the
stories about people and their deeds, outstanding events, which disclose the meanings
and values of human life and provide the opportunity for historical thinking
development. It fails to present the historical event as a process unfolding in space
and time, starting from its causes, proceeding to the facts revealing its essence, and
concluding with the results and consequences, and, in this way, capturing the course
of the “fate” of an individual, nation, community (according to O. Spengler).
Teenagers’ knowledge of life is obviously insufficient to interpret the life of people in
the past on the basis of the generalized information about social and economic
processes. We believe that students’ spiritual development by means of history
education at school can occur if their attention is drawn to those historical facts that

reveal the meaning of human existence and can serve as clues to understanding the



deeds of people nowadays. The excessive amount of historical information presented
in the texts in the form of a summary runs counter to the formation of students’
interest in the past and to the process of cognition, transforms their naturally
enthusiastic attitude to historical events into the negative one, discouraging them
from learning history. The afore-mentioned raises the question of whether there is
any rational ground for presenting excessive factual information if their moral and
aesthetic meaning is not revealed, but, on the contrary, seems to be hidden. For
example, Chapter 37 discussed above fails to provide any references to either
commendable or immoral actions of people or their features of character [3, p. 197 —
202]: it does not mention Hannibal’s military talent (in The Battle of Cannae), the
heroism of people defending their motherland (the citizens of Carthage standing the
siege), the yearning for freedom, and the courage, and the virtue of the rebels
(Spartacus Revolt and its consequences), the fight for dignity and a better life (the
Gracchi brothers, who sacrificed their lives in the fight for the land for ordinary
people), etc. [3, p. 197 — 202].

So, how can a student understand these facts and what should a history teacher
do to reveal their meaning, if the time allocated for their study is so limited? Is it
possible to introduce those historical events (which are essential both in terms of their
specific historical value and cultural importance, significant for exposing moral and
aesthetic meaning of people’s fates, intentions, deeds, the sense of existence and life
in general) just listing them within a short period of time? Moreover, is it reasonable
to put students and teachers under constant pressure of “mastering the program
material”? History is not learned or mastered, it cannot be crammed like the
multiplication table stating that “2 X 2 = 4”. Understanding history requires the work
of the brain and the soul, necessitates “drawing live pictures” in teenager’s
imagination and consciousness, which would reflect not only the circumstances of
people’s lives, but the sense of their cravings and actions. These “pictures” enable the
students to feel, experience, and realize that learning is about the life of people and
not exclusively about historical processes, and the lives of people are essentially the

same: they come to this world, they hope, work, and fall in love, they strive for



prosperity and liberty. As such, the textbook and the information it contains should
allow the student to understand that it 1s about “stories”, 1.e., facts, actions, events
that happened to people at a particular time, in a specific place, and under certain
circumstances. These stories are personal and existential; they are clues from the past
for future reference. Such views on history were supported by M. Berdyayev,
P. Sorokin, P. Florensky, et al.

The above-mentioned poses the question of why learn about the rebellion of
slaves-gladiators, if students do not feel or, rather, have no opportunity (from the
textbook material) to perceive the meaning (existing in the moral and aesthetic plane)
of this fact from Ancient Rome history. Why did the authors of the textbook fail to
present Spartacus Revolt as an unparalleled, well-organized, and continuous fight of
slaves for their freedom as a value and an condition for the human life proper? At
present, when slavery and human trafficking are seen as critical social issues, the
position of school history curriculum and textbook composers appears strange, at the
least, as it deprives students of the opportunity to be “introduced” to such influential
events of the past, and, in doing so, feel, emotionally experience, and realize the
meaning of the past and learn the lessons that history brings about.

With these considerations in mind, we cannot but refer to The History of
Greece and Rome: a Systemic Course by Ya. H. Huryevich, published in 1880 — 1889
in Tsarist Russia (St. Petersburg) and awarded Peter Prize). In this textbook, the
information concerning the rebellion of slave-gladiators unfolds on two pages [4,
p. 234 — 235]. In the preface, the author of the textbook explains his intentions and
tasks: “Trying to evoke the students’ interest in the subject matter and to facilitate the
understanding of its essence, we avoided introducing the material in a condensed and
factual manner, as we are firmly convinced that too succinct a presentation usually
leads to dry and colorless listing of facts and, therefore, demands memorization rather
than creativity and wit... The more concise the material is, the more efforts are
required to master it rationally, the faster it vanishes into the thin air from the
student’s head... The textbook should provide students with a detailed and lively

account of the subject matter... We deem it sufficient for the student to become



aware of the most important facts in their inner relatedness and sequence and be able
to remember the outstanding events after graduating from school” [4, p. 6 — 7].

In F. P. Korovkin’s textbook entitled The History of Ancient World, which was
reprinted 34 times in the Soviet period, Spartacus Revolt is discussed in a separate
paragraph (§49) and during a separate class session [5, p. 201 —204].

The examples provided and the analysis of the text on 7he Roman Republic
(the 2"~ I* Centuries BC) from a modern textbook on Ancient History [3]
demonstrate that the paragraph, as well as the whole textbook, contains the amount of
information that is excessive for the six-graders, but, on the other hand, is not
informative enough to satisfy their cognitive needs, which are the foundation for
cognition. The text, including too much scientific information in the field of study,
reflects the encyclopedic approach to textbook composition. Being written in a
summary format, it fails to become the basis for the actualization of individual
cognitive needs. In addition to that, every individual event (a complex historical fact)
does not contain the necessary information that could guarantee acquisition and
comprehension by students of specific historical, moral, and aesthetic meanings
naturally encapsulated in it. Therefore, we believe that the history textbook has to be
created as not only a container of some scientific information, but also as a means of
individual spiritual development, a tool that positively influences teenagers’
emotional sphere, their ability to empathize and experience the meanings of “the
historical” as the meanings of their own life (according to M. Berdyayev).

Another approach to textbook composition — the functional one — sees it as the
main tool for students’ development. It, therefore, measures up to modern
competency-based approach to educational process organization. The representatives
of the functional approach to textbook creation compose sets of questions and tasks to
the texts and other components of the chapters. These questions and tasks are aimed
at the organization of students’ learning. For functionalists, the textbook is a means to
properly organize students’ learning. As such, in addition to the informative function,
it fulfills the developmental one as well, providing for the formation of basic and

subject competencies [1, p.478]. The analysis of the tasks to Chapter 37 on the



nd _ 15 Centuries BC demonstrates that the authors intended

Roman Republic in the 2
the textbook to develop the subject competences of the students [3, p. 197 — 202]: the
didactic aim of the lesson precedes the text of each chapter: “At the lesson, you will
learn: 1) to determine the causes and effects of the Roman wars of conquest in the
2" Century BC, 2) to establish the correlation between the Roman wars and the
changes in economic and social life of the Republic in the 2™ — 1* Centuries BC, and
3) to explain the causes of Sulla’s dictatorship establishment and of the crisis of the
Roman Republic in the 2™ — 1% Centuries BC. The tasks given at the end of the
chapter are also directed towards the achievement of the goal [3, p. 197 — 202].
Having studied the tasks suggested in the chapter, we have presented the results in

chart 1 below.
Chart 1.

The Tasks to the Text in Chapter 37 from Ancient World History Textbook

Ne The description of
the tasks in terms of
No The task
their nature and purpose
11. What territories were conquered by A practical task,

Romans in the 2" Century BC? What

provinces were founded?

aimed at the development
of subject special skills

(competences)

22.

Explain the notions: a legion, a
people’s tribune, dictatorship, triumvirate,

the optimates, the populars, a gladiator.

A cognitive task,
aimed at historical notions

acquisition

- 10.

33

Give answers to the following

questions: How did Rome become the most
maritime the

influential power in

Mediterranecan? How did the establishment

Cognitive tasks,
aimed at the formation of

cause-and-effect relations




of new provinces influence the economic
life of Rome? What was the cause of
confrontation in the Roman society? What
encouraged the Gracchi brothers to conduct
the reforms? How did the reform of Gaius
Marius threat the republican order in the
country? What were the specific features of
Sulla’s reign in Rome? How and when was
the first triumvirate established? Can the

triumvirates be called dictators?

111 What were the manifestations of the Creative and
—12. republican crisis in the 1% Century BC? | heuristic tasks, aimed at
What caused it? the search for the causes

of the crisis in Rome in

the 1* Century BC

Therefore, the goal and the tasks of the chapter are oriented at the identification
of specific historical meanings of the described social and political events and
processes in the history of Ancient Rome. We do not doubt the rationale behind the
inclusion of these specific historical questions and cause-and-effects relations, neither
do we challenge the necessity to develop students’ subject competencies, since they
are a means to realize the developmental aim of the academic subject. What is
questionable here is whether it is possible to deal with the afore-mentioned tasks in
45 minutes, whether it is necessary for students at the age of 10 —11, and whether
these questions are related to real life. None of the tasks listed directs the student
towards the search for the moral, aesthetic, individual meanings of the events,
phenomena, processes studied; none of them requires expressing their own attitude
towards them, or is aimed at revealing the meanings of human life in general. This

text fails to reveal, even to an adult, those “meanings of the historical” (according to




M. Berdyayev) that are the only reason why history should be studied by both adults
and teenagers. M. Berdyayev stated: “It is important for the subject of history
learning to experience and open in himself/herself the historical [6]”. But the text
sometimes deprives the student from the slightest chance to learn history in this way.
The authors of the textbooks are carried away by the processes of the rise,
flourishing, and collapse of the republics, empires, and civilizations, but are not so
enthusiastic about individual fates, deeds, and facts that would describe the features
of humanness, exploits, service and inspiration, the characteristics of the beautiful in
an individual and his/her life or, on the contrary, could introduce the students to the
examples of cruelty, mercenaries, savageness, treachery as those phenomena that lead
to the distress and the destruction of the human in an individual. Thus, if the course is
conducted on the basis of this Ancient World History textbook, the educational
potential of each chapter and the discipline in general is not realized to the full extent,
and the system of spiritual values of the students in terms of cognitive (the quest for
the Truth), ethic (the quest for the Good), aesthetic (the search for the Beautiful)
attitudes to reality has no possibility to develop naturally.

We are firmly convinced that “the history of humanity” should be presented to
the students of middle school in a manner that will, first, remove the excessive
amount of scientific information; second, actualize, by means of historical content
and the respective aesthetic manner of its presentation, the cognitive needs of middle
school students and encourage their positive attitude towards the subject matter; and,
third, guide the selection of historical information for the textbook to the integrated
description of the specific historical meanings of the facts, as well as the moral and
aesthetic meanings of the past. Therefore, the factor of paramount importance, the
one that governs and determines the choice of the content of historical information
for history classes and the system of tasks developed for them, is the students’
personality, his/her abilities, aptitudes, and needs.

Thus, the facts to include into learning texts should be selected according to the
following principles: their amount should be sufficient to reveal specific historical,

moral, and aesthetic meanings of the events and phenomena; the historical



information featured in the history textbook should ensure the fulfillment of not only
the informative and developmental function, but the educational and axiological as
well as. The textbook should become a means of spiritual needs activization and the
foundation for teenagers’ prospective identification in the system of cultural,
spiritual, and life values in the historical and, respectively, modern perspective.

We believe that the modern history textbook should become a vital fool for: a)
exploring the world and understanding the most significant meanings of the natural
and human being; b) building one’s personality in co-existence and co-operation with
other people; and c) conscious self-realization in various kinds of learning activity.
Thus, it has to change into a means of the realization of emotional and value attitudes
along the following vectors: “I — the World”, “I — Nature”, “I — Society”, “I —
History”, “I — Activity”, “I — Other People”, and “I — 1. The history textbook should
turn into the main means of learning about the facts, laws, and meanings of the
natural and human life, interiorization of those spiritual values and cultural goalposts
that can form the foundation for environmental and healthy lifestyle awareness,
tolerance and acceptance in human interactions and provide students with the
necessary energy and strength for individual development or actualization in the

consciously selected workplace.
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Typsauncbka O. @. HIkiibHMH NiAPYYHHK 3 icTOPii: IKUM Homy OyTH?

VY crarTi BU3HAYEHO OCHOBHI MPOOJIeMH, HasiBHI Y cpepi MmApyIHUKOTBOPEHHS,
3aMpPONOHOBAHO NUISXU X BUPIMICHHS Ta BU3HAYEHO OCHOBHI MPUHIIUIH, 10 MAIOTh
JETEpPMIHYBATH MPOIIEC YKIAJaHHs HaBYaIbHOI KHUTU. Ha OCHOBI aHami3y cydacHUX
MIJIPYYHUKIB 3 1CTOPii aBTOPOM BHOKPEMJICHO JIBA MiJAXOJU JO CTBOPEHHS MIKITBHUX
MIIPYYHUKIB, IO BiAOMBAIOTH TMPIOPUTETH AaBTOPIB IIOAO BiAOOPY 3MICTy
HaBYaAJILHOTO ICTOPUYHOTO MaTepliaiy, a TAKOX METOJIUYHOI 0OPOOKHU TEKCTIB. ABTOD
BUCJIOBJIIOE IYMKY MPO T€, IO MIAPYYHHUK 3 1CTOPI1i MOBUHEH HE TIIBKUA OYTH HOCIEM
HaBYaJbHOI 1H(GOpMAIIT HAYKOBOTO XapakKTepy, ajie i CTaTH NUJAKTUYHUM 3aCO00M,
10 PO3KPUBAE MIJIITKAM €TUKO-€CTETUYHUN 3MICT ICTOPUYHHUX TMOJIIM, TUM CaMUM
CIPSIMOBYIOYH ¥ OPIEHTYIOUH iX y CBITI JYXOBHUX 1 MOPAJIbHUX I[IHHOCTEH.

Knouosi cnosa: migpydyHuK, 3aci0 HaBYaHHS Ta PO3BHUTKY, CMUCIH

1ICTOPUYHOTO Matepiany.

Typsaunckas O. @. IHIkoJbHbIA y4eOHHK 10 HCTOPUU: KAKUM eMY ObITh?

B crarbe omnpeneneHsl OCHOBHBIE MPOOJIEMbI, KOTOPbIE CYLIECTBYIOT B cepe
CO3/1aHHs Y4YeOHMKa, NPEUIOKEHbl IyTH WX PEIICHUS MU OINpeAesieHbl OCHOBHBIC
MPUHIUIIBI, KOTOPBIE TOHKHBI IE€TEPMUHUPOBATH MPOLIECC CO3/IaHUS YyUeOHOW KHUTH.
Ha ocHoBe aHanu3a COBpeMEHHBIX YYEOHUKOB 10 MCTOPUHU aBTOPOM BBIJCJICHBI J1BA

Ioaxoaa K CO3JaHHUI0 IIKOJIBHBIX y‘l€6HI/IKOB, OoTpaXXaromue MIMpUOPUTCTEI aBTOPOB B



OTHOIICHUU OTOOpa CoJep)KaHUsl Y4eOHOTO HCTOPHUYECKOTO MaTephaya, a TaKkKe
METOJINYECKOW 0OpabOTKH TEKCTOB. ABTOPOM BBICKA3bIBAETCSI MHEHHE O TOM, UYTO
y4eOHUK HUCTOPUU JOJKEH HE TOJBKO OBITh HOCHUTENEeM ydeOHON WHGbOopMaIiu
HAyYHOTO XapakTepa, HO W CTaTh AWJAKTUYECKUM CPEICTBOM, PaCKPHIBAIOIINM
MOJIPOCTKAM 3TUKO-3CTETUUYECKHE CMBICIBI HCTOPUYECKUX COOBITUH, TEM CaMbIM
HAIpPAaBJISAS U OPUEHTUPYS UX B MUPE TyXOBHBIX U HPABCTBEHHBIX [IEHHOCTEH.
Kniouegvle cnosa: y4yeOHUMK, CpPeACcTBO OOY4Y€HUS U PA3BUTHUS, CMBICIBI

HCTOPHUYCCKOI'O MaTcpualia.

Turyans’ka O. F. History Textbooks for Future Generations of Secondary
School Students: Considerations for Authors

The article discusses the main issues related to the process of school textbook
creation, outlines possible solutions to the challenges, and determines the
fundamental principles that should govern the process of composing a textbook.

On the basis of the comparative analysis of modern history textbooks, the
author distinguishes two approaches to the composition of school textbooks
(encyclopedic and functional) and describes their advantages and disadvantages.
These approaches reflect their authors’ priorities with regard to the selection of the
content of history studies, as well as the methodology of preparing the texts for such
studies. The author emphasizes that an excessive amount of scientific facts, usually
given in a form of summary, should be avoided, because it can discourage students
from learning about the past, learning in general, and destroy students’ inherent
interest in history. On the contrary, modern history textbook creators should attempt
to stimulate students’ cognitive needs, describing historical importance, as well as
moral and aesthetic meaning of the facts. A history textbook should not be seen as a
medium of transmitting learning information of scientific nature, but must be turned
into a didactic means, which exposes the ethic and aesthetic content of historical
events. A textbook meeting this requirement can be critical to opening the world of

spiritual and moral values to students.
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