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MOTIVATION TO PROFESSIONAL SELF-DEVELOPMENT OF
PROSPECTIVE TEACHERS

Prospective teacher’s professional self-development is a process of the systemic,
targeted students’ self-influence to develop and improve their professional parameters
through self-education in order to raise the level of impact on the feelings of students. The
problem of motivation for such self-influence occupies one of the central places in the
self-education of university students, as motivation is a set of reasons and factors
initiating, directing, and supporting the behavior of a prospective teacher at any given
moment [7, p.261]. It consists of motives. Motives should be seen as the springs of
actions and deeds of the future teacher.

The analysis of available researches revealed that the Russian scholar O. Orlov
studied motivational attitude; American psychologist A. Maslow viewed motivation as a
model; Soviet psychologist S. Rubinstein researched learning motives; the analysis of
external motivation was in the center of attention of both national psychologists, e.g.,
V. Klimchuk, and foreign scholars, as K. Levin, E. Thorndike, V. Chirkov); the studies of
internal motivation are reflected in the works by D. Gold, E. Dicey, R. Rayan, R. White,
R. Weinberg,V. Klimchuk, and V. Chirkov.

The objective of our research is to investigate the motivation of prospective teacher
for professional self-development.

In this regard, the following tasks have been set:

1) to examine theoretical approaches to the study of motivation;

2) to clarify its definition and structure;

3) to analyze the studies of external and internal motivations; and



4) to distinguish the major internal and external motives for professional self-
development.

The text below describes motivation for professional self-development in the
context of different theoretical approaches.

In the context of the theory of the Russian psychologist O. Orlov, prior to the
beginning of professional self-development, prospective teachers should form a
motivational attitude to it [8, p.49].It consists of a combination of needs, motives,
purposes, and meanings of students of higher educational establishments. Each of these
components performs its function:1) needs — activating; 2) motives — persuading;
3) goals — directing; and 4) meanings — interpreting [8, p. 50].

In view of this, O. Orlov defined three types of motivational attitudes:

1. Affectively accented. It is characterized by a high-level activity drive and its rapid
development. However, affectively accented attitude is hardly conscious and has no
detailed targeted structure.

2. Cognitively accented. It is fully conscious, but is characterized by a low-level
activity drive and its slow development.

3. Harmonious. It effectively combines the first two types.

Motivational attitudes generate a flow state, which is characterized by indifference
towards social assessments, slowing of subjective time, etc. [8, pp. 51 — 52].

According to the American psychologist, one of the leaders of humanistic
psychology A. Maslow, human needs lie at the core of motivation. Relying on this, he
created a model of motivation, which consists of the following hierarchy of needs:

— physiological needs (food, satisfaction of instincts, etc.);

—need for love, devotion, and belonging to a group;

—need for respect and esteem;

— need for self-actualization (the top of the hierarchy) [6, pp. 63 — 69].

Maslow believed that higher needs cannot be satisfied without first satisfying lower
ones. In the context of this theory, building motivation for professional self-development,
future teachers should look for motives of all these levels of needs taking into account

their hierarchy. If students of higher educational establishments focus on the needs of the



first level, more attention to them in forming motivation for professional self-development
should be paid. If the priority is the second level of needs, more attention to the
organization of human relations on the basis of love, devotion, and belonging to a
particular group should be given. Emphasis on the third level requires the consideration for
the need for positive evaluation; building professional skills and being well presented are
also important. If the fourth level is a priority, conditions for students’ creativity have to
ensured.

In the context of S. Rubinstein’s theory, all motives for professional self-
development of the future teacher can be reduced to four basic ones:

1) interest to the content of professional self-development;

2) interest to the activities that ensure professional self-development;

3) interest to the realization of students’ gifts and talents in professional self-
development; and

4) interest to mastering teaching profession, which is caused by the need for
professional activity after graduation [9, pp. 82 — 83].

Every student of higher educational institutions has his/her own relatively stable set
of motives for activity. It depends on the outlook, character traits, personal and
professional experience, intelligence, physiological characteristics, and so on.

Motivation can be formed both before and during professional self-development.

Normally, students of higher educational institutions commence their professional
self-development as a result of the impact of two factors: personal (internal) and
situational (external).

Accordingly, motivation can be divided into two types: external and internal.
External motivation is a motivation caused by objective needs, whereas internal is formed
by the ideological position and spiritual needs of future teachers. External motivation is
the result of impact of an objective stimulus on students that initiates and regulates its
activity. It involves the expectation of rewards, incentives, or vice versa — penalties or
other motives that can either stimulate activity or inhibit undesirable behavior [12, p. 118].

It has been established that an activity accompanied by external motivation stops

without it. [5, pp. 5 — 6].As a rule, externally motivated students use the simplest ways to



achieve intended results, instead downgrading creative tasks and the level of creativity.
Such tasks, especially if students do not like them, cause negative emotions. Lack of
internal motivation makes students incapable of generous actions, of the work for pleasure
[S, p. 5]

Among the theories of external motivation, we may distinguish a behaviorist
approach by E. Thorndike and the theory of valence — expectations — instrumentality by
K. Lewin.

In the context of behaviorism, the awareness of one’s own strengths and weaknesses
is the primary motive of the professional self-development of the prospective teacher. The
main provisions of this approach were formulated by E. Thorndike. On the basis of his
research, he discovered objective laws according to which positive or negative results of
behavior affect the frequency of similar behavior taken on one’s own initiative, which
leads to similar results. Behavior and activity that lead to positive results cause the desire
to repeat them. And, conversely, the behavior and activity that lead to negative
consequences tend to be halted. The main principle of behaviorism states that the main
initiator and regulator of the professional self-development of the future teacher is external
reinforcement (incentives or penalties). The disadvantage of this approach is that
motivation for behavior and activity disappears without its reinforcement [12, p. 119].

In the context of the theory of valence — expectations — instrumentality by K. Lewin,
two fundamental conditions that cause motivation for professional self-development of the
future teacher may be distinguished:

1. Confidence that there is a solid connection between the activity and its
consequences (instrumental-mode); and

2. Activity results should be valuable and bring positive emotions (valence).

If these two conditions are present, the behavior and activity of students of higher
educational establishments will be externally motivated towards professional self-
development.

Among a variety of possible external motives of professional self-development,

special attention should be paid to:



1. Material benefits. They act as a significant incentive to work, because they bring
future teachers something that implements their various subjective aspirations [1, pp. 40 —
41]. Material benefits for students of higher educational establishments include:

—awards for excellence or achievements in a particular field, for obtaining high
results in teaching and research activities, etc.;

— grants for excellent learning;

— free internships in specialized establishments to gain experience and mastery of
the specialty;

— prospects of getting a good job with a good salary and promotion promise after
graduation; and

— a variety of gifts for merits (books, journals, medals, certificates, etc.)

2. Entering motivational environment. The essence of this approach is that the future
teacher, even if such desire is not articulated, gets involved in various events boosting
professional growth and situations that provide purposeful training. These may include
presentations at seminars or preparing mass events where participants commit to active
participation beforehand. Not being ready for this, students nevertheless pledge to prepare
it and do everything they can to succeed. Situations may be different, but it is very
important to learn how to choose them and get involved. Thus, motivational environment
encourages future teachers to take purposeful actions even in the absence of desire if these
actions seem worthwhile.

3. Willing to avoid criticism from the administration or colleagues.

4. Desire to avoid possible penalties or hassles.

5. Interests, which are one of the reasons a future teacher acts to meet specific
needs. Interests are a form of needs’ manifestation. They are related to life, health, and
personality of future teachers.

The interests of university students may include:

— taking exams ahead of schedule with minimum efforts;

— getting good grades, higher scholarships and awards for achievements and so on;
and

— avoidance of makeup work for absenteeism, etc.



Internal motivation is a set of motives initiating and regulating the activity of the
future teacher from the side of his/her personality. Internally motivated activity does not
base on the external encouragement, as students seek this activity for its own sake.
Accordingly, if a future teacher is satisfied with the results of his/her own professional
self-development, he/she will strive to do it at his/her free will, but not for some external
reward.

Internal motivation is related to the interest in and the concentration on the
performance of certain activities that are valuable for future teachers. The results of these
activities bring students inner satisfaction, excitement, fun, and fascinating pastime [5,
p. 5].In the case of inner motivation, the desire to work remains stable for a long period.
When setting a goal, the future teacher seeks to achieve it, creatively solves the problem.

Internal motivation for professional self-development energizes it, makes creative
and enjoyable, while the results bring joy and raise self-esteem. In contrast, lack of
internal motivation for work leads to distractions, hinders concentration, causes hassles
and significant investments of time. This can lead to hysteria and nervous breakdowns.

Among the studies of internal motivation, we can distinguish the works by
R. White. He considered internal motivation as a desire for competency(improving the
efficiency of different activities). In this context, if professional self-development is not
reinforced by external motives, it is pursued to improve one’s own competence. This
commitment stands as a motive of activity, because it gives future teachers confidence in
their abilities [12, p. 122].

In the context of the theory by E. Dice, the more competent prospective teacher is,
the higher the internal motivation for professional self-development he/she has. It is
expressed in striving for self-assertion, self-expression, and self-determination. According
to the scholar, all those conditions and factors that increase the sense of personal
competence enhance internal motivation as well. In order not to be disappointed and to
demonstrate their competence, future teachers need to set feasible, but not too easy, tasks
[12, p. 127].

In the context of the theory of cognitive assessment (E. Dice, R. Ryan), the future

teacher, pursuing professional self-development, constantly evaluates the causes of his/her



actions, how effective his/her work is, and whether he/she can maintain significant
interpersonal relationships during this activity. Internal motivation for professional self-
development implies the existence of personal reason that encourages the activity in which
the future teacher is competent and integrated in the system of significant relationships. In
this regard, the professional self-development of the future teacher satisfies such basic
needs as self-determination, competence, and important relationships [5, pp. 6 — 7].

R. Weinberg and D. Gold offered the following recommendations regarding the
development of internal motivation:

1. Set the goals you can successfully achieve independently. It increases the sense of
personal competence.

2. Upon a successful completion of the planned work, reward yourself with anything
that brings pleasure and relaxation.

3. Make sure your activity does not become boring or annoying. Make a switch
periodically.

4. Be aware that your decision making, planning, etc. are independent. This
increases the sense of personal competence and self-determination.

5. The objectives should fit the abilities. In this case, the chances of their successful
achievement rise.

6. Outline a game plan. It gives confidence [5, p. 11].

Among a variety of possible internal motives particularly noteworthy are the
following:

1. Awareness of the social significance of teaching profession. It is formed on the
basis of the value of teaching profession as perceived by the members of the society. Their
assessment is based on a system of established values. The social significance of a
profession shows and describes its necessity. Public recognition of the importance of
teaching profession takes place through the recognition of the results and contribution in
ensuring human existence, family, and society. The change of importance of teaching
profession means changes of the vector in the society [11, p. 84].Social importance of
teaching profession depends on its economic status and prestige. The economic status of

the profession depends on the level of salary, while its prestige is detected by the content



of work and its popularity. Moreover, the level of earning is usually characterized by the
complexity of work. Typically, monotonous work has low prestige, which does not give
any prospects for career growth. In opposite interesting, full of various events, creative
work is high prestige. It provides promotion and is beneficial for the society. However,
with respect to the teaching profession, even though the work is provided at a high level, at
the level of mastery, this correspondence is often not taken into account. The social
significance of the teaching profession is largely dependent on the quality of work
performance. In view of this, teachers need to strive for gaining and maintaining high
status of their work via the demonstration a high level of mastery in practice, and
identifying their personality traits and values when working.

2. Needs of the future teacher in:

—recognition by others (teachers, peers, etc.) of personality and professional
competence;

—personal self-assertion, demonstration of its value, relevance, striving for
fulfillment of their “I”;

— competition with colleagues for the purpose of hardening mind and check the level
of their own preparedness;

— expression of their thoughts, moods and beliefs to demonstrate their “I”’;

— fulfillment of their abilities, capabilities, aspirations, etc.;

— autonomy to achieve their goals,

— implementation of their plans with no help and total control of others;

— power. It is expressed in an effort to control the situation and the other subjects of
their influence, manifesting their leading status, by implementing the right to judge,
evaluate, characterize, authorize or prohibit something [4, p. 81].This is a manifestation of
leadership potential and organizational skills. This desire arises from the feeling of
absolute or partial dominance over all others. However, we must remember that the
government: 1) should be aimed at establishing and maintaining internal order; 2) ensure

achievement of material and moral goals [2, pp. 672 — 673]; and



—open communication, energetic rhythm of life, effort to defend their interests
(despite potential conflicts), be in the spotlight, show their oratorical skills, improve their
status.

3. Shame for their incompetence. Spinoza wrote that man feels shame when
dissatisfied with the actions that other people condemn [10, p. 515]. After all, shame is a
strong sense of embarrassment, confusion because of the bad behavior, unworthy actions
or deeds [3, p. 1358].

4. Fear of losing the respect of others. Like the expectation of a real or imaginary
trouble, it distempers, causes disturbance, concern, and anxiety [3, p. 1400].

5. Professional ideals. They are based on the concept of the highest excellence of the
teacher, the achievement of which needs a certain effort. The ideal is a kind of a standard,
an ultimate goal [4, pp. 187 — 188]. Through the self-development one may approach the
ideal.

6. Professional inclinations. They are manifested through the striving for activity,
gaining high results, implementation of all natural abilities, etc.

7. Professional values. They express the subjective significance of certain
phenomenon for the future teacher. Their peculiarity is that they are capable of doing
good. The less common the phenomenon is, the more valuable it is. Values are formed on
the basis of feelings and fixed in mind. A special for the future teacher value can become
anything that meets his/her requirements or is able to meet them.

8. Professional responsibility. It includes willingness to assume responsibility for a
certain aspect of work, some challenges, and so on.

9. Professional creeds. They express a firm conviction and belief in the following:

— teaching profession is socially important, as it boosts the shaping of outlook and
mind of teenagers, who will determine the vector and pace of development for the society
in the future;

—teacher is an example for students, it’s very important to develop the best
professional and personal traits; and

— teacher must pay attention to the professional growth, as this is the only way to

achieve a high level of teaching skills.



10. Teacher must enjoy the process of the work as well as its results.

Consequently, desire to satisfy internal and external needs motivates for work.
When forming motivation for professional self-development, a prospective teacher has to
determine and choose both internal and external motives. It will ensure the completion of
the planned work.

As prospective ways for our future research on the subject we see the development
of motivation for professional systemic self-development of students of higher educational

establishments.
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Hignsuuiid B. M. MotuBanisi 10 3ailicHeHHI Npo@eciiiHOr0o caMOpO3BUTKY
Maiil0yTHbOT0 BUMTEJIS

[Tpodeciiinuii camMOpO3BUTOK MaHOYTHBOIO BUMTENS TNependayae UITUH P
JIOTIYHO TIOCTIJOBHUX Ta B3aEMONOB’s3aHUX eTamiB. [lepmmM eramom mpodeciiinoro
CaMOpPO3BUTKY MalOyTHBOTO BUWTENs € (OPMYBaHHS MOTHBAIlll A0 HOro 3/1MCHEHHS.
Came oMy BijJIBeJICHE OJIHE 3 TOJOBHUX MICI[b Yy CaMOMIATOTOBIIl CTYJE€HTA BUIIOTO
MeJaroriYyHOr0 HAaBYAJILHOTO 3aKIaay. Y 1IbOMY JIOCTIKEHHI MMOJJaHO TEOPETHUYHI MiIXOIH
BITUM3HSHUX Ta 3apYODKHUX YUYEHHX JI0 PO3IJISAYy MOTHUBALLiI, 311IICHEHO IXHIO aJanTallio
10 TnpodeciiHOro CcaMOpO3BUTKY MaHOyTHBROTO BYMTENS, 3’SCOBAHO BH3HAYCHHS
MOTHBAIlli, YKa3aHO Ta CXapaKTEPHU30BAHO ii CTPYKTYpPY, MPOBEJICHO aHaji3 JOCIIIKEHb
30BHINIHBOI Ta BHYTPIIIHLOT MOTHUBAIliM, 3/1MCHEHO iXHIO ajamnTaliio A0 mpodeciiiHoro
CaMOPO3BUTKY CTYJEHTA BUIIOTO TMEJAaroriyHOr0 HaBYAJIBLHOTO 3aKJaTy, 3alpOrOHOBAHO
pEeKOMEHJalli  IOAO0  PO3BUTKY  BHYTPIIIHBOI ~ MOTHBAlli, BHOKPEMJIEHO  Ta
CXapaKTeprU30BaHO OCHOBHI 30BHIIIIHI Ta BHYTPIIITHI MOTUBH JI0 3/IIHCHEHHS MPOdECIiHHOTO
CaMOPO3BUTKY MallOyTHBHOT'O BUMTEJIS.

Kniouoei  cnosa: wmotuBalis, MOTHUB, MOTHBAlliifHE CTaBJICHHS, MOTpeoa,

npodeciitHuii CaMOPO3BUTOK MaltOyTHHOTO BUMTEJIS.



Hopasiumii B. H.  MoTuBauusi K  OCYIIECTBJICHHIO NPO(PecCHOHAIBHOTO
caMoOpa3BUTHs OyayLIero y4ureJast

[TepBbIM 3TarioM NpoeCcCHOHAIBHOTO CAMOPA3BUTHS OYIYIIEro YUUTEINS SIBISETCS
(dbopMHpOBaHHE MOTHBALMU K €ro OCYHIECTBICHUIO. IMEHHO €My OTBOJUTCA OJHO U3
LEHTPaJbHUX MECT B CaMOMNOJIOTOBKE CTYJIEHTa BBICIIETO IE€IarorH4eckoro y4yeOHOro
3aBelicHUs. B JaHHOM HCCIIEIOBaHUM IPEIACTABIICHBI TEOPETHUYECKUE IMOAXOMbI
OTEUECTBEHHBIX M 3apyOEKHBIX YUYEHBIX, PACCMATPUBAIOIIME MOTHBAILMU, a TaKKe
OCYIIECTBJIEHA UX aJaNnTalus K NpopecCHOHATBLHOMY CaMOPa3BUTHIO OYIyIIEro YUUTEs.
JlaHO ompeneneHre MOTHBALMU, OXapaKTEpU30BaHA €€ CTpykrypa. lIpoBeaeH ananus
MCCIICIOBAHNM, TMOCBSIIECHHBIX BHEIIHEN M BHYTPEHHEW MOTHBALWW, OCYIIECTBIIEHA HX
aganTaiys K npopecCHOHAIIBHOMY CaMOPa3BUTHIO CTYJEHTA BBICIIETO MEAaroruuecKoro
yueOHoro 3aBeeHus. [Ipeanoxensl pekoMeHJallui OTHOCUTENBHO Pa3BUTHSI BHYTPEHHEN
MOTHUBalUU. BeIAEIEHBI 1 0XapaKTepU30BaHbl OCHOBHBIE BHEIIHUE U BHYTPEHHUE MOTHUBBI
K OCYIIIECTBIICHUIO MPO(HECCUOHATFHOTO CAaMOPa3BUTHUS OYIyIIETO YUUTEIS.

Knrouegvle cnosa: MoTuBanusi, MOTUB, MOTUBAllUOHHOE OTHOUIEHUE, MOTPEOHOCTH,

MpoQeCCUOHATIEHOE CaMOPa3BUTHE OYYIIETO YIUTEINS.

Piddiachyi V. M. Motivation to Professional Self-Development of Prospective
Teachers

The professional self-development of prospective teachers unfolds in a number of
logically successive and correlated stages. The first stage of the professional self-
development of a prospective teacher is the formation of the motivation to its realization.
It occupies one of the central places in the self-preparation of students working toward
their teaching degree.

In this research, theoretical approaches of national and foreign scholars to the
investigation of motivation are presented. These approaches have, then, been adapted by
the author in the context of the professional self-development of prospective teachers,
which led to a more precise definition of motivation, as well as a more detailed description

of its structure.



The available research on the external and internal motivation was analyzed as well.
The adaptation of these concepts to the professional self-development of students of higher
teacher-training educational establishments has demonstrated their high heuristic potential.
Thus, the author was able to develop a range of recommendations for the development of
internal motivation. Along the same lines, the basic external and internal motives of the
realization of the professional self-development of prospective teachers have been
determined and characterized in detail.

Key words: motivation, motive, motivational attitude, necessity, professional self-

development of prospective teachers.
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